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INTRODUCTION

This report is on the conference phase of the grant program,
The emphasis is descriptive, in an effort to provide a history of
project activities up to and including the conference. Pre-post
instruments and other evaluation efforts were undertaken and are.
reported in this document. Post conference evaluation is plan-
ned to collect information on the usefulness of the conference
program aqd to record any change in the social science programs
in partfcipating schools. A review of the Table of Contents sho''s
the focus on pre conference activities, the conference program and

the project director's summary statement.

A follow-up study reporting on conference participant imple-
mentation outcomes in 1974-75 will constitute the second part of
ﬂ report to NSF on grant W008415, Administrator's Conference in

élementary Social Science.

The objectives of fhe grant program were to upgrade the level
of knowledge of new social science curricula and of methods of so-
cial science instruction for administrators/supervisors in public
schools and for college social science methvds professors. Par-
allel objectives were to develop a backround in the "new social
studies", in curricula analysis, and in p1ann1ng‘changes in local
social science curricula. 1In an effort to develop a mutual sup-
port system, not only during the conference but also in implementa-
tion activities after the conference, a strong attempt was made to

recruit teams of participants.
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RECRUITMENT |

The first. task of implementing the grant was to disseminate

news of the grant program in order to obtain the thirty-five par-
‘ticipants provided. A printed flier (see Appeﬁdix A) was composed
by the p;oject director, and 500 copies were reproduced. This
flier was designed to p;ovide the basic information about the na-
tur. of the program, the intended audience, the logistics of the
conference, and support to be provided. The flier was a key doc-
ument that was used in all correspondence and other dissemination-
al procedures related to the grant program. The original 500 were
exhausted in early March, and an additional 500 were reproddced.

In all, approximately 900 of the i:formational fliers were producecd
and distributed. | |

The flier was a key element in disseminating irformation about
the grant program. Quantities of the flier were distributed at
professidna1 association meetings. The project director brought

"and distributed the flier at the American Association of Colleges
of Teacher Education Conference in February, 1974, He also an-
nounced %<he meeting and distributed fliers at several sessions of
%he Association for Supervision and Curriculum Development in
Mar;h. The fliers were also dicseminated to faculty and staff of
the State University Coellege of Arts and Science at Geneseo and
at the NSF Directors Meeting in february. Dr. Doné1d Bragaw,
chief of the bureau of social studies, New York State Education
Department, distributed fliers at the Northeastern Regional Counc1l
for the Social Studies in April.

Existing networks were utilized in disseminating infurmation

ERIC | ' |
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about th2 grant. Individual letters were sent to members of the

former MACOS Campus Team Network, to people on the former MACOS

Newsletter mailing 1ist, and to former ERIE science RAN professors.
©i:.h state education department socia] studies specialist in the
eistern part of the United States was sent a descriptive letter

ar:} fliers asking his help and cooperation in recruiting. Letters
and fliers were also sent to a%l1 deans of education in the State
University of New York system. Past contacts of the director,

such as wnembers of Action Lab 6 of the ASCD, former Administrator's
Ce.ference participants, and colleagues, were sent Tetters and

fiiars.,

Several newspapers gave publicity to the grant - The Roches-

ter Times-Union, Rochester Democrat-Chronicle, and the Geneseo

Compass. Since the conference was offered for three credits of
college credit at Geneseo, the conference was listed and describ-

ed in the summer catalogue of the college.

Through these, and a number of similar mechanisms, over 125
1étters or telephonecalls inquiring about the conference were re-
ceived and recorded in the project office. A notebook, containing
a record of this phase of recruitment, is un file in the project
office. Each of these requests was followed up with a backage of
four enclosures: (1) a descriptive flier (see Appendix A), (2)
an informational letter (see Appendix B), (3) an application form
(see Arpendix C), and (4) a Criteria for Participation statement
(see Appendix D). The record keeping and inventory of each of
the forms and general office supervision of this activity repre-

sented a considerable portion of the project director's and his

ERIC | 00008 =
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administrative assistant's time. .

SELECTION

The recruitment phase went smoothly. More than fifty people
sent in completed application forms. The participanfs were Se1ecfed
as to how closely they met the Conditions and Requirements (see
Appendix D). Letters of support were required from the superin-

tandents of the public or private school systems or from deans in

the case of college professors.

After reviewing all applications, 39 people were notified on

May 7th that they were enrolled in the conference. This number

_was more than the grant called for, as prior experience indicated

©
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that this was a reasonable excess. Between May 7th and theyopening
of the conference six people withdrew. Those on the waiting list
wgre contacted and asked if they still wished to participate. Six
new participants were‘se1ected as‘a result of this procedure. The
final participant list was generated the week before the confer-
ence (July 6th). In all 39 people enrolled and attended the con-

ference.

The participants represented a wide geographic range - fif.
teen states from Maine to South Carolina and west to Kentucky and
Michigan. They also encompassed a wide professiona1 range - assis- .
tant superintendénts, building principals, social studies specialists,
socfal studies district and county curriculum coordinators, social
ctudies department chairpersons, curriculum coordinators, college
professors of soc1a1.scignce'methods. A 1ist of participants and

their job descriptions is included as Appendix E.
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LOGISTICS AND MFCHANICS

Location

The Administrator's Conference in E1ementar§ Social Science
was held at the State University College of Arts and Science at
Geneseo.  All partiéipants lived in Sveuben dormitory on the Gen-
eseo campus. Mea1s.were available at the college cafeterias. The
recreation facilities of the college were also available to the
participants. Conferences meetings were held in Sturge§ Hall on
tie campus. This was a large airy room with.many tables, moveable

chairs, etc. to facilitate group activities.

~—

Consultants

‘effort of the project director during the <pring. Six of the seven

The recruiting and selection of consult:ants was also a major

consultants were involved in the development or implementation of

their respective curricula. The consultants were:

NANE : INSTITUTION CURRICULUM
Dr. William Ritz Syracuse University MAT CH '
Dr. David Welton Syracuse University Social Science
Laboratory Units
Dr. Charles Mitsakos Chelmford, Mass. Family of Man
. : Public Schools A
Dr. Jack Fraenkel San Francisco State Taba Social Studies
' College ' Curriculum
Dr. John Herlihy SUC at Geneseo Man: A Course
| of Study
Dr. Robert Conrad Education Development People and Tech-
‘ Center nology

Dr. Lawrence Senesh University of Colorado Our Working World

A review of the daily feedback (Appendix G) shows that the
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consultants were well received and judged effective by the par-

ticipants.

Materials |
Since comp1ete sets of the curricula materials were necessary
for 1nspéction. study, review and analysis by participants, strong |
effor;s were made to obtain sample sets from pubiishers. One of the
participant requirements was to apply an onalysis system to one of
the curricuia under study. This element of the conferance would
have been lost if the materials were not available to conference

participants.

During the spring, the project director made personal contact
with salesmen, regional managers, etc. of the publishing companies
to ask if they would send sample sets of the curricula. In each
case, he received assurances of assistance. HMuch assistance and
;ets of curricula were received from all publishers - Addison-Wesley,
American Science and Engineering, Education Development Center,

Science Research Associates and Selective Educationa. Equipment.

Other materials for the conferance'were obtained from profes-

sional sources. Copies of the November, 1972 issue of Social Ed-

ucation, containing a,revfew of social studiec programs, wury on
hand for participants. A copy of the Data ook was also iu *he
conference library. Copies of the NCSS Cur-*iculum Guidel®

were duplicated for each participant. The  rojec* direcior's
professiona’ library was transported to the tonfe-ence. reading
of the workshop documentation will indicate other materia.s that

were reproduced, introduced or discussed.




Information Flow to Participants

During the spring and early summer, a weekly series of five
letters was sent to each participant. They include: (1) a letter
cn regictering for college credit, (2) a tentative schedule and

~participant list, (3) a letter on housing, meals and a campus map,
(4) a letter on transportation to Geneseo, and (5) a final 1etter.
on all logistical and mechanical details. The purpose of these
letters was to keep participants informed as to the progress of
the conference sc that they would feel some fnvolvement in it.
: Thfs aspect of pre-conference information was well received, as

reported by conference participants.
PROGRAM

The daily program followed very closely the outline of the
grant proposal. A copy of the conference schedule is included as

Appendix F.

One of the first tasks for the'conference was the estabiish-
ment of three working committees - documentation, feedback and
social. The purpose of the documentation committee was for par- -
ticipants to produce a daily log of workshop activites. This |
committee not only kept a record of events, but also collected all
handouts, daily fe;duack reports, eva1uation_instrumentation, etc.
Thus, this comuittee submitted a full written record of the con-
freance. That report is included in this section. A copy of the
documentation committee's report was sent to each participant in

late ‘Auqust.

The feedback committee was responsible For designing and

ERIC ’
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Eo11ecting daily information on the conference. A feedback ques-

tionnaire was filled out hy each participant for each session and

tabulated by the feedback committee. These results were to serve
as indicators of the feeling of participants and as « means for
members to make input about present status and any future modifi-

cations. The efforts of this committee are found in Appendix G..

The social committee was a mechanism to genefate group cohesion
and social activities during the conference. The project director
had a social event in his home in an effort to prom&te this aspect
of forming a group from a collection of people. Many participants
visited Lethchworth State Park, Conesus Lake and Niagara Falls.

This system reduced social isolation.

The report of the documentation committee follows.




Natfonal Science Foundation Sponsored

Administrator's Conference
in
Elementary Social Science
State University College of Arts and Sciences
at Geneseo

Geneseo, New York
July 11-18, 1974

THE DOCUMENTATION COMMITTEE

Dr. John i, Herlihy
Project Director
August 7, 1974
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Preface

One of the major working committees of the Administrator's Con-
®erence in Elementary Social Science was the Documentation Committee.
The task of the committee was to record the activities and other aspects
of the total programmatic efforts of the cqnference. Commi ttee mem-
bers took notes on all the events of the day and produced a daily re-
pert, which is the basis for this document. They collected the daily
feedvack, handouts, and other pertinent information.

The attached report is the work of the Documentation Cormittee
#s submitted.

The daily feedback and the handouts were distributed to the par-
ticinants during the conference; therefore, they are not included in

this document.
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July 11, 1974
7:00 - 10:00 P.M.
"The New Socfal Studies"

Dr. John Herlihy |

Mr. William Murphy \
Dr. Donald Bragaw

Dr, Wayne Mahood

New Social Studies - Murphy

A happy marriage of the process by which the social scientists
ask questfons and the best methodology the learning psychologists
have to offer.

We tend to forget the content learned (history for example) but
remember that which we are {nvolved in, or {s more a part of us..

Reality

1. artifacts

2. manipulation

3. processes (group)

New Socfal Studies - Bragaw
It is a developmental subject
1. Skills

a. hypothesizing

b. categorizing

c. etc.
2. Concepts
3. Processes

a. problem solving
b. decision making :
¢. valuing (system developed)

Emphasis 1s taken away from content |
Critical thinking skill can be learned: visual, aural, and tactile.
It's the processes and methodolgies that makes the new social studies

"new".

New Social Studies - Mahood
Perceptions - the new part is recognition of things we sloughed
over in the past.

Perceptions - most important '
1. gearing activities and process to perceptions

In the new social studies, we use the powers we have - "perception”
(observation) :

00016
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D. Learaing is personal and idiosyncratic.
E. Emphasis is shifted toward inquiry
F. We need to provide the "tools" for youngsters to form their own
cnnsepts
IV. Summosy - Dr. John Herlihy
. A, ‘'Learning" goes on in the learner.
R. Material (including the process) must be provocative.
C. Learning is personal.

D. !aterials must be process oriented.

ERIC 0001’7
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Date: July 12, 1974
Time: 9:00 - 12:00

Tepic: Neecds Assessment: Social Studies Curricula Guidelines

Leduer: Dy, John Herlihy

A. Curricular chanue takes place along a continuum which {s more attitudinal
oriented than time oriented

Invention 1 Diffusion & Dissemination . Acceptance
"{dea" ! “1mp1ementatioL'
| "desiagn® "institutionalization"
“ereation" "self-renewal"
\\ 2
Product

8. At this conference the emphasis is on:
DIFFUSION - DISSEMINATION

C.! We must: 7 '

1. Analyze what is the present situation and what are the long -
term qgoals. "What is the level of expectation of social studies
teachers?"

»”

2. Analyze the needs of the students.
3. Analyze what's available now.
Hith this {nformation curriculum committees can make decisions.

D. %Some elements to be found in needs assessments. (See the committee reports
entitled "Eiements of Needs Assessment"). '
1. "Implementors must be "high risk-takers". -Administrators must stand
up and be counted in order to give the classroom teacher support
(moral, financial) that he/she needs."

2. Use the needs assessment to set up a system for developing strateaies
for attacking the particular problems.

E. Wiys of Finding Nut About Socfal Studies Proarams
“—%ocial Studies Data Book, social studies tducation Consortium
(presently about two year behind but reqularly updated)

00018
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Social Education, Journal of the N.C.S.S.
Nov. 1972 - analysis of existing programmes
May 1972 - Flementary Education Supplement

N.C.S.S. Yearbooks

BEST COPY AVAILABLE

The Instructor Magazine, Materials Review Section

ERIC - CHESS materials

Educational Product Report

Social Studies Consortium Newsletter and materials Boulder, Colorado

F. Books Available

Y. The Change Agent's Guide to Innovation in Education (Havelock, R.G.)

2.
3.
4.
5.
6.

21 Questions, Eastern Regional Institute for Education,

Strategies for Elementary Social Science Education

Strategies for Teaching Social Studies, (Fenton)

Reading for Social Studies in Elementary Education

Getting It All Together

Exemplars in the New Social Studies, (Ryan, F.)

INDIVIDUAL CUMMITTEE REPNRTS ON NEEDS ASSESSMENTS

A. Th2 Nudniks .

1. Diagnose needs, skills, concepts, processes of students involved,

2. What program do we have now?

3. How does present program tie in with their needs?

4, Look at present organizational pattern of the schools.

£. Financial resuurces, both for initial investment and continuous
investment. . '

6. Available physical facilities

7. Teacher's vackround

£, Community expectations and/or acceptance

9. Leadership poteny.al in the school, school district, state?

10. Philosophy and goals or school district

11. Atmosphere for change '

12. Previous experiences for change and/or what other chanqes are on-
going at the same time : .

13. Implementation and maintenance for change

14. Realistic time table for change

<Don't implement without involving all concerned
-Do degin on a small scale (pilot program)
Do take time for group processes

. A sisveRmths v g B - e
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-"Don't try to discover the wheel aqain"

-Do provide adequate time for implementation
=Do provide time for reactions

-Do provide on-going evaluation processes

B. The Beatniks === No's '

1. Develop committees with teacher, student, community input

2. Develop philosophical statement including expectations

3. Sample materials that are available and meet with consultants

4. Make visitations to schools that have been successful in this area
(mixed visitation conmittees)

5. Develop method of evaluating selected material (for the sake of
accountability) ' '

6. UCUonsider budget limitations

Don'ts
T. Avoid making a unilateral decision (Administrator must not be solely
responsible for curriculum change)
2. Avoid expecting completion of curriculum change in less than a year
3. Don't make it impossible to change plans if it is found that they
do not meet needs of the district

€. The Doves
1. Philosophy
- A, Board of Education
B. Community
C. Professional Staff

I!. Examination of
A. current curriculum - theory ,
B. materials .
C. current curriculum - practice
D. evaluation of objectives - students

I11. Analysis of data collected

Iv. Establish plan
A. current curriculum trends
B. set priorities
1. student objectives
‘2. staff deve'opment

D. The Eagles
NZEDS AT DISTRIC™ LEVEL

FACTORS
IRTERNAL EXTERNAL
District Philosophy
. and Goals
Objective Test Data - Demoqraphic

Student Needs - State Requirements

= 00020
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Social Issues

Administrator/Faculty

Background
Existing Curriculum - 1) sexism
2; racism
3) drug abuse

4; "press" aroups
. §) commun, mores
Financizl commitment

*potential Problem
Who will make the assessment? (Faculty, Community, Board of Education, or
Students)

E. The Frogs
1. Elements of Needs Assessment: Self Inventory - Define Social Studies
A. Goals and Objectives
B. Analysis of Interests and Ability Needs of Students
Cc. Examine Materials already used -
D. Analysis of Staff
E. Analysis of Current teacher methodology
F. Analysis of Content and Skills

11. New Directions and Options’
" A. Examination of Literature - New Programs
B. What are Societal Needs?
C. Degree to which new materials fill the needs of the students

111, Do:
A. Curriculum Building - a full time responsibility

I¥, Don'ts:
A. Curriculum Building should not be piece meal (i.e., after school,
weekends, etc.) ‘

F. The Birds
A. Look at structure of school and patterns of learning, facilities
8. Assess needs of student population, and teachers
r. Evaluate current curriculum involving parents, teachers, Administrators

00021




Date: July 12, 1974
Time: 1:00 - 4:00 P.M,
: pric: Social Studies Curricula Analysis Systems

Leader:  Dr. John G. Herlihy

A. At the beginning of the session the following programmeswere produced
and put on display (materials and activities for teachers and children):
MATCH Kits ' :
Social Science Lab Units
Family of Man
Yaba Social Studies Curriculum
Man: A Course of Study
People and Technology
Our Working World

B. Analysis Systems for Evaluating Social Studies Programmes.
The participants were divided into small groups to identify the
commonalities of the following analysis systems:
CMAS (Curriculum Material Analysis System) Short Form
N.C.S.S. "Social Studies Curriculum Guidelines"
John Michaelis "Questions for Use in Reviewing Social Sciences
Education Materjais"
Indiana Council for the Social Studies system
State Education Department of New York, Curriculum Review System

(1o W o —
e e < e e

C. Although none of these is completely satisfactory as an analysis tool,
they are what is available at the moment.

1. We must go beyond the mere physical description that these systems
provide and look for such things as evidence of its effectiveness,
strategies for teaching and support services offered by its producers.,

2. When you examine programme you should consider what x%g_want it to
achieve. Once you have decided how, when, why, and what to imple-

ment them you can design an instrument for the implementation.
The three handouts, "What Do You Want?"; "Diagnostic Checklist";
and "Summary of Necessary Elements in Obtaining Data" will provide
yon with some kind of reference that will help test these materials.
The surveys should tell whether or not they meet the conditions and
procedures that we wish to adopt.
4. The basis upon which you pick your programme will provide you

with your criteria for evaluating othe programmes.

W

D. Curing the session some concern was expressed about whether or not these
srogrammes presented issues truthfully or did they pass on misinformation.
In response,ve were told that the instruments do not measure this component,

ERIC
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Time: 9:00 AM. ~ 12:00 P.M,
Topic:  MATCH (Materials and Activities for Teachers and Children)

Leader: Dr. William Ritz - Syracuse University

F.

G.

K.

Introduction - "House of Ancient Greece"

1. exercise with groups dealing with time spans and our own homes

2. explanation of "realism"

3. divided into groups and passed to each group "hands on" artifacts
actually used by someone

Tasks of groups
1. ask questions about objects

Questions

1. What do you think it is?

2. What was it used for?

3. What does it tell about the people?
4, Who made it?

Ifter these "discoveries" by each group, a seminar bringing together ideas
from each group was considered. During the seminar this happened:

1. Objects were described

2. Assumptions made

3. Hypothesis

Activities were suggested

1. Excavation of waste basket
2. Magic windows

3. Photo pictures

Other MATCH Units

1. The City (K-3)

2. Japanese Family

3. The Indians Who Met the Pilgrams
A. Medieval People

5. Paddle - To - The - Sea

Questions ‘ _
1. Should we permit students to generalize and assume which leaves the
students confused about "truth"?

?. Stould such strong generalizations and assumptions be made?
tlomment from a participant

<00 much concern was given to the idea that as adults we don't permit
children to er. ‘ore and discover. Let the student question.
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" Date: July 13, 1974
Time: 1:00 - 4:00 P.M,
Topic: Social Studies Lab Units

Leader: Dr. David Welton - Syracuse University

Idea of project curriculum

. Social Psycholoaqy

. Students perform some activities of a social scientist

Looks at values and dilemmas/problems (decision making for example)

. V?Iume I must be used first; after that order of materials may
flucuate.

£ WN —

Project is very flexible, project is excellent supplemental material, project
recomnends follow-up to MACOS. y

It was commented that Teacher's Guide was one of the finest methods book in
Social Studies available.

Activities:
1. Records for teacher training
2. Churchhill Movies

a. Clubhouse Boat

b. Paper Drive

Project Inquiry based - open ended

00024
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Date: July 14, 1974
Time: 9:00 - 12:00
Topic: Family of Man

Leader: Dr. Charles Mitsakos

Family of Man, oriqinally designed for K-14, but kits available through
4th grace. It was developed by Dr. Edith West and 1 :s known as the University
of Minnesota Curriculum Project. . '

Objectives: o
. To give overview of the program and rationale
2. To deal with generic strategies of the Family of Man that can be
used reqardless of present curriculum program ~
3. Implementaiion of the program

Six Family Units (kits): The Ashante of Ghana. Japanese, Hopi Indians,
Early New England, Russian Family of Moscow, and Kibbutz Family of Israel

Each group was given an artifact from Ghana and was asked to develop
~{ts own hypothesis:
Ouestions:

1. What is it?

2. How 1s it used?

3. Who might use it?

4. 1s it manufactured or hand made?

‘Shared findings with other groups and then they were to hypothesize what they
feel they now know about the Ashante. Fourteen hypothesis were suagested.

What kind of evidence would you use to justify your hypothesis, for wxample -
hot climate ect. ’

A filmstrip was presented. Slides were shown and new evidence was intro-
duced to show that hypothesis may change, for example modern dress, school,
an automobile would suggest a more modern culture. - :

A transparency of an Inquiry Model was shown:
Inquiry Model
App1{ing
Concluding
Testing Hypot.esis
Hypothesizing
Defining Problem

A~tifacts were then explained. Slides on materials of Family of Man
were introduced to give an overview of the types of media found in the kits.
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Date: July 14, 1974

Time: 1:00 - 4:00 P.M.

Topic: The Family of Man

Leader: Pr. Charles Mitsakos

The afternoon session was opened by Dr. John Herlihy, Prugram Director.
Announcements were made regarding new materials placed on display and a re-
minder of the Evaluation Report due at the end of the Conference.

Social Committee reported on plans for an evening trip to Niagra Falls.

Continuation of the morﬁing.presentation of The Fami1y of Man.

It was claimed that this Curriculum Program contained a method of Values
Teaching. A story reprint, Taro and the Tofu was distributed.
The group read this story silent’y to a specific point,
There was an Analysis - Reactions were gleaned - Generalizations and
Applications were called forth,

Student activities, including Role Play,were suqgested.

Opportunity for Ouestirning followed: These related to value area and
field %ested, data ava:lable for review, and how application can be made from

culture studies to the culture of which students are a part..

Examination of Teacher Guides: Each group or individual examined a
specific guide and materials from the series. Charts were distributed to be
filled in after examination of resources. A uooklet, containing an explanati
of the Rationale for the program, was distributed. Comparison of Roles in ea
of the Six Societies was attempted.

uestions to Explore Before Implementation: Does it fit the Rationale
of the District or the school? How to work with the students and teachers?

. Pilot orField Testing Approach: How to train teachers to do the job?
Use of servica personnel, How to make the community aware of the proaram?
Invite parents and teachers to a training workshop.

Esaluation of the Workings of the Program: An analysis sheet was dis-
tributed examining rationale, conditions, and teachar capabilities. Phase
the program in aradually. In this way it might not pose a threat and the
budcet can absorb a gradual introduction. Several studies, compiled by Dr.
Mitsakos, were distributed to the participants. ‘
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Date: July 15, 1974 ‘

Time: R:00 - 3.00

Topic:  TABA Social Studies Curriculum - K-8

Leader: . pr, Jack Fraenkel - Associate Director of the original TABA program
copyright 1969, presently Professor at San Francisco Stute Colleae

Beneficial book by Dr, Fraenkel - "Helping Students Think and Value"
TABA K-8 Slementary Social Studies

- Inductive and Conceptual throughcut

- Spiral exposure with increased emphasis as you proceed from
grades 1-8.

The information presented below will reflect the aeneral "flavor" of
TABA rather than exposure to the total curriculum materials., (The program
is more inductive and related .o the followinag facts in qrades 1-4 than
grades 5-8 as a result of different consultants and writers).

Concept Formulation
Covert mental

overt activity operations | elicitina_questions
1. . Enumeration and differentiation What do you see?
: 1isting - hear? note?
2. Grouping identifying commom properties What belongs to-
abstracting ~ aether - why?
3. Lab2lina Cataqories determining the hiearchical order What would vou call
of items - Super-and-Sub-ordinate these aroups?

Concepts - an understanding of the commonalities that otherwise quite
a1 fferent things possess.

Ways of developinag Concepts
-finalytic Mode
-Synthetic Mode

Cuncepts may be used as oraanizing threads throuah the qrades

Ceneral:zations
-0 beyound one specific instance

Criteria for Generalization
-applicability
-truth probability

-dagree to which it leads on to other insights
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-power tu subsume large amounts of information
-number of powerful concepts included

Every grade level has 4 tu 6 units each with a central focus - qeneral-
i2ations.

Cbntrasting Sequences in Qurriculum Development

Negative approach Positive approach
READ IT (usually from a CONSIDER PROPOSITION (intake -
single text) usually from a variety of
sources )
ACCEPT IT _ QUESTION IT
REMEMBER 1T INVESTIGATE IT
\' 4 ’ 41
RESTATE IT REFUTE IT - support or modify it

{

' 4
Learniiig Activities As Experience

A. Evidences of learning activities:

BEMAVIOR PRODUCTS EXPERIENCES

Interview . maps - viewina a sunset
* Describe charts 1istening to a record ,
Discuss models - attendina a ballet
Listeaing l, visitina a factory
ect. ect. ect.

’ B. Purposes of Activities:

INTAKE (i) ORGANIZATION (0) DEMONSTRATION (D) CREATINN ()

reading outlining ‘ role-playina solvina problems
viewing f1lms re-stating question formation conpnsina names
listerina to recqrds manping huildina writinn stories
l | ) ) j
ect. ect. ect. ect,

-any intake (1) activitv should be foilowed by one or more ornanizational
i0) activities, Demonstrations (D), or Creations (C).

-Sujgested Sequence - 1,0,0,C, or 1,0,1,0,0,0,C, or 1,0,0,D0,C,C, ect.

-3righter students will succeed with I,D,1,D,

-S1awer students should have total exposure - 1,0,D,C, with emphasis on 0
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"The 'mportance of Learnina Activities", November '73 issue of Social

Education contains many points on learning made by Dr. Fraenkel,

TABA
Strong Points

~{nductive \

-linked conceptually arades 1-6

-{dea oriented

-consists of series of sequence

-teacher material has 7 strategies designed to help
kids think in values

-culturally comparative - focus on similarities as
well as differences

-behavioral objectives '

.carefully designed evaluation devices within

Negative Points

-teachers must be trained - more than just a
 simple one-shot presentaiion
-requires consistent use daily
-requires accenting teachers who are other than didactic
-requires hard work

S 0UORS




Date:
Time:

Topic:

Leader:

1. "Main idea: The content of this course is man: his nature as a species, thé
forces that shaped and continue to shape his humanity." :

July 16, 1974
9:90 - 12:00
Man:

Dr. John G. Herlihy

A Course of Study

Bruner

11,

I11.

A. Basic Educational Assumption on which this proaram is based: Learnina
takes place only in the Learner.

B. 7The materials of Man: A Course of Study create an opportunity for stu-
dents to gather and orqanize data in ways similar to those of a social
scientist, as well as showing concern for the affective domain.

C The curriculum is focused at the pre-cognition level of Piaget for in-
termediate graces 5 and 6.

D. The course is built around the asking of questions, and in order to
answer the first question, other questions must be asked, therefore in-
volving the use of many sources,

E. Three basic theme questions of the course are:

1. What is human about human beings?

2. How did they qet that way?

3. How can they be made more so? (This 3rd question has not been com-
pletely developed within the curriculum.)

F. These three questions.are investigated by five constantly recurrina
themes - (spirial curriculum). Each time the theme becomes more com--
plex, expanding and interrelated.

The five themes are:
1. toolmaking
2. language
3. social organization
4. chidhood rearing practices.
’ &, cosmology (or world view)

Materials

A. The course provides a range of media, styles and comnlexity in mater-

ials.
1.
2.
3.

B, Film is the primary source of data in this course

Fetivities |
. F{Im - Autumn River Camp- Part I (26 minutes)

The materials include: .
£11m and other visuals

written materials :
enactive devices such as aames, simulations and role-plavina
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1. viewing of first 10 minutes of film

a, small group recording of what was observed

b. Purpose was to record data - not to make inferences and
generalizations,

2. view middle section of film

a. small qroup planning of what could be done with this section
of the film, as a teacher '

b. examine and collect data of observation - compare and con-
trast for similarities and differences to us or to other
species studied

c. purpose was to capitalize on the divergence of thinkina, ex-
periences and interests of people within a qroup

3. viewed remainder of film

a. make a list of questions that did not have clear answers in
the film

b. purpose was to establist questions and reasons for research

¢. A conclusion is as strong as the data on which it is based,

Slides

1. viewed slides to support the three basic theme questions of the
spirial curriculum, (previously stated). :

2. evaluation of proqram results with Dr. John Herlihy

Small group Jdiscussions of:

1.
.

simulation materials (iirs. ilyra lerliny)
evaluativn of progran results with Jdr. Jein tierlily

IV. tonclusion

A.

B.

The curriculum is based on aqrowth and develooment theories of Jerome
Bruner. ' :

Bruner's main hypothesis is:

any aqiven time, if the process and complexity are,and appropriately
changed to meet his level,

L4

any child can learn anv given concept at

Group work and data collecting are critical components to this proaram,
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Date: Julv 16, 1974

Time: 1:00 - 4:00 P.M,

Topic: People and Technology (E.D.C.)
Leader: Rghert Conrad ' \
I. Mair idea:

The Program investigates the components of technoloay and its relation-
shiy to people. '

A. Program rationale:
fross-disciplinary and cross-cultural approach by:
i . contrasting self to other species
2. contrasting self with thinas man makes
3. contrasting self with other human qroups

B. Pedagogical components:
T. case study approach of man and man-made world
2. manipulative activities
3. community study

4

C. Curriculum focus:
Organized around the raisina of problems and questions more than the
answering of questions. -

| b, Course {s yearlona, open-ended and sequential with extension into the
! study of one's own community encouraged as final unit.

11. PRasic theme questions:

A. What is technoloqy? :

E. How is technology shaped by people?

C. How does technology shape a changing society?

r. How does technoloqy affect society?

How can technoloay be brought into more harmonious use with nature?
. How can we use technology to produce a more humane way of 1ife?

111. Content:

Lnit 1: Using Tools: A Case Study of 19th Century “antucket Whalina
Community. Emphasis is on relationshin between skills and nat-
- ural environment.

Unit 11: Acquirina Eneray: The Volta Dam: A Case Study of a larae scale
public technoloqy in Ghana. Emphasis is on relationshin between
beliefs and culture. "Yhat goes into decision-makina?"

Lnit 111:0wn Community: A Case Study applyina learninas from linits I and
1. "How can we affect chanqe?"
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IV. Activity comoonent:

Cultural ) _ Personality and
Values ' Beliefs
$0C1a] ———emt - e —
Behavior
Behavior related to Human Beinqg Skills

natural environ-
ment and resources

V. Tecunology model:
PROBLEM + IDEA = SOLUTION
(NATURAL RESOURCES + USING + PRODUCTION) = (FUNCTION)

VI. ' Cuse Study:

A. Major components
1. material (man-made)
2. social
3. value

B. Purpose:
To see if the three (above) components together make up technoloay

C. Objective: .
To apply general model of components to case studies

Vi1, Aztivities of conference session:

A. "Toolina tp" -

. each participant made a tool. (basic materials provides)

. qroup

. "Tool maker" identified name and function of his/her tool.

. group qeneralization: Tools are solutions to a nroblem that
reflect what a community believes to be a social value,

B. Film - "A Whaling Voyage" (16 minutes)
1. viewed to collect data concerning three questions:
a. "What tools do you see in the film?"

o) N —
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b. "What did it take (materials) to produce each tool?"

c. "Is the whalinq industry independent or dependent on other
industries in Nantucket?" .

2. Orcanization and recored data in an Information Retrieval Chart.

Char
MATERIALS : TO0LS. . OUTCOME
' "to qet whale"
PEOPLE

C. Discussion of Outcomes of Technoloqy
1. social
2. moral
3. values

pD. Discussion of operationalizing course
1. local district respunsibilities
2. teacher preparation

VIII. Corclusions:

A. Teachers need much preparation time to qather materials., The
amount of time spent in this endeavor is in direct ratio to the
success of the program,

B. The activities component is the concrete examnle of what it is that
is desired to get across to students, .
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1.

I11.

Iv.

v.

Nate:
Time:
Topic:

veader:

July 17, 1974 BEST COPY AVAILABLE
1:00 - 5:00 P.M,
Our Workina World

Dr. Lawrence Senesh

Main idea:

A.
B.

c.

The events of today challenge the curriculum of tomorrow.

The dynamics of change make obsolete curriculum when/or before it

is finished,

Teachers must prepare students for a world which we will not exnerience.

Social Studies curriculum should be:

> E ) [ ) [ )

n OTMMOO>

<y oo >

O W >V

Every qrade level has a value messane
Grade 1: Families - most wonderful invention

Value oriented

Systems outlook

Social Reality oriented
Social problem oriented
Time oriented

Space orianted

Future oriented

oundation of all components (II) is knowledge

Cybernetic system - interrelationship of fundamental ideas of social
science disciplines
0-ganic curriculum - development of the fundamental ideas in all

rade levels with increasing depth and complexity

rchestration - main emphasis on une discipline with assistance roles
of other discirlines

Social Science Disciplines .
Economics - pg. 10 Curriculum Overview - Negotiation between un-
Timited wants and Vlimited resources.

Political Science - pg.11 Curriculum Overview-Neaotiation = which
demands become binding decisions

Sociology - pq. 12 Curriculum Overview-Negotiation between conflicting
rnles of an individual

One person is a member of many social institutions. Each social insti-
tution has its own set of values.

Social Anthropology - pg. 13 Curriculum Overview-tleqotiation between
change and tradition of a society

Social Psychology - pa. 14 Curriculum Overview Neaotiation between
personality in social situation

Law and the search for justice - pa. 15 Curriculum Nverview-Neqotiation-

how to establish leaal system that comes closer to justice based on
values, facts and due process of the law
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Grade 2:
Grade 3*

Grade 4.
Grade J:

Graode 6:

Cities - civilization began with development of cities
Cities - need for each other and ideas - test of civiliza-
tion is the arowth of cities
Regions of U.S. Kaleidosione - originality of each part
American Way of Life - to be an Americarn is a never-ending
process
Reqions of the World - idea of oneness and lonliness

Educators must become dreamers!
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Date: July 18, 1974
Time: Thursdav morning
Topic: Program Implementation Strategies

Leader: Di*. John G. Herlihy

1. Administrative Matters
A. Briefed on travel voucher forms
B. Lompleted post-inventory questionnaire

I1. Implementation Strategies
A. Role-playing - two situations
B. Suggested Guidelines
1. develop community support
2. facilitator for change - from within
or from outside
3. pilot the program - avoid commitment with
a single individual
4, feedback and assessment
5. change or innovation = change in behavior
6. change in action - involvement
7. plan for change
8. observations - data gathering - feedback
© 9, clearly identify the strateqy
10. plan monitoring and coordinationg system
11. communicate with audience - plan for a
| disseminating system
' 32, provide for a retreat from "scene of battle"
13. provide for means of immediate response
14. maintain long term support
15. provide for a system "tester"
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ASSESSMENT
Daily Feedback

There were three major aspects of the assessment of the Administrator's
Conference in Elementary Social Science. The first of these was a feedback
sheet that was administered for each session of the conference. The exer-
cise was designed to obtain status data and to refocus participant attention.
to the major thrusts of the conference. The design of the daily forms was
the responsibility of the feedback conmittee; that group also tabulated the

results. These results were typed, duplicated and distributed to partici-
pants in the morning of the next day

The benefits of this aspect of the conference vere not perceived by the
participants, as they did not utilize any time to discuss results, to us2 the
results to suggest redesign of the conference, or to provide consultants with
key{questions or direction. A set of these feedback tabulations is included

as Appendix G of this report.

.Pre-Post Inventory Analysis : .
A major effort for the Administrator's Conference was the design of pre-

post inventory instruments for participants. One of the objectives, as stated
in the proposal was, "to upgrade the level of knowledge of new social science
curricula and new methods of social science instruction". Parallel objectives
were to develop a backround in the "new social studies", in needs assessment,

in curricula analysis, and in implementation.

In an effort to collect data on these objectives, two instruments were
generated - one a pre-inventory, and the other a post inventory. The same 69
questions were asked in both instruments, and an additional set of nine atti-

tudinal questions were asked on the post inventorv. The inventorics arc in-
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cluded as Appendices H and 1. An extensive repbrt on this aspect of the con-
ference is contained as Appendix J. A reading of that document provides in
great depth a contrast and comparison of participants on the major objectives

‘of the conference on a pre-post basis.

Results

A report on the pre-post inventories is found in this report as Appendix
J. That document reports all tabulations from both the pre and post devices
and also contains a results section. Rather than repeat this information again,
thg reader is urged to refer to this base document for complete details.

This section will only highlight a few salient outcomes of the data.

1. Participants gained much information about the seven curricula,
és‘approximately 75% reported no or.a limited familiarity on the pre in-
ventory, while over 60% demonstrated knowledge of the curricula on the
post device.

2. Knowledge of information sources in the sogial studies , as
demonstrated by four key ftems, was limited in the pre device. (Approxim-
ately 75% of all participants fell in this category.) The post inventory
results showed that over 85% of the participants were familiar with these
materials. |

3. Similar results were noted in the area of curricula materials
analysis. In the pre inventory, 75% expressed unfamiliarity with these
materials. However, in the post administration, 87% .reported familiar-
ity with these anaiysis toolsf

4. The conference was judged as important and stimulating b& over 85%
of the participants.
| 5. The areas of needs assessment and implementation practices and pro-

cedures were judged average by participants - the lowest ratings of the nine
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areas assessed.

* Future Follow-up
The project director will carry out a follow-up questionnaire to be ad-
ministered in the spring of 1075. The purpose of this exercise is to obtain
information on the perceived value of the conference and suggestions for in-
clusions or modifications of future conferences. Data will be collected on
new installations or budgetary aliocations of participanté for the 1975-76
schoo]iyear. This information will provide concrete examples of the im-

pact of the Administrator's Conference in Elementary Social Science in ef-

fecting change in schools.
PROJECT DIRECTOR'S STATEMENT

The purpose of this section of the report is for the project director to
present his reflections, observations, and comments on the program proposed in

the fall of 1973 and carried out in the summer of 1974.

Recruitment, as compared to the 1972-73 grant, was relatively easy. The
project director believes that this was due to three factors. In the former
grant, NSF funds were used to pay for housing and food expenses. Recruit-
ment was very difficult, as people from great qeographical distances could
not afford to attend. In this grant, NSF support was provided for travel to
the conference. As can be seen from the participant list, there was a wide
geographic distribution {15 states) of participants. Apparently this change

had a positive effect.

The 1973 conference was at the end of June. This proved to be disfunc-
tional, as many schools had not finished the academic year. Other potential
participants, whose school year was completed, were reluctant to leave im-

mediately ¢t the end of the year. Since the intended audience was administra-
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tors, the project director set a later date (mid-July) for the 1974 grant.
Participants reported that this was a convenient time. The ease of recruit-

fng in 1974 as opposed to 1973, indicates that thiv was sound feedback.

The project director feels that his dissemination activities for this

" grant were effective due to the help of a professional assistant. There was

an immediate response to any ingquiries by a competent, inowledgeable person.
The informational flow during the recruitment, selection, and pre-conference

phases was a major factor in generating commitment to .and involvement with the

conference.

The daily'operations of the conference proceeded very smoothly. The
daily schedule and arrangements received positive comments, both personally
and in daily feedback. A conference duration of one week, including Saturday

and Sunday, appears ideal for an intensive workshop.

The services and support of a professional assistant and project secretary
were critical to successfully completing the myriad of details, arrangements,
scheduling, etc. for participants, consultants, and materials. This type of -

support is essential for a conference of this type.

Judging from the pre-post inventorics, participants believed the program
to’be strong and to serve an existent need. The responses strongly indicated
a desire for this type of conference. .The endorsement of the progran by par-
ticipants suggests that awareness conferences can fave a significant effect

on curriculum decision makers.
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Appendix A

STATE UNIVERSITY COLLEGE OF ARTS AND SCIENCE, GENESEOQ, N. Y. 14454

DIVISIGN OF FNUCATIONAL STUDIES

ADMINISTRATOR'S CONFERENCL IN ELEMENTARY SOCIAL STUDIES

The National Science Foundation 1s supporting a conference for administrators on

new developments in elementary social science. The objective of the conference is
to acquaint superintendents, central office personnel, supervisors, elementary prin-
cipals, and university educators, who are involved in curricula innovation, with
information about new developments in social science education. The key school
decision makers will interact with the curriculum developers in order to ocecome
familiar with significant new curricula in social science. This newly acquired data
will enhance the information background of curriculum decision makers.

The conference will focus on the rationale for the materials, their general content,
the main theses, teacher training requirements and a ?roaches, installation costs,
and community education problems. Some attention will be devoted to curricula
analyses and the development of post conference follow-up plans. The major objective
of the National Science Foundation program is to provide a knowledge base of new
developments in social science curricula to improve decision making and to accelerate
the impact of these new programs in schools.

The conference plans call for thirty-five participants. Preference will be given to
administrative teams of two from a school district, as the team concept promotes mutual
support not only during the conference but also in planning and carrying out post
conference involvement in project goals. Schools and unfversities will also be repre-
sented in the project. The conference will be conducted on the campus of the State
Unfversity College at Geneseo, New York for seven and a half days from Thursday, July
11 through Thursday, July 18, 1974,

The conference program will focus on seven new elementary curricula. They aretTaba
Social Studies Curriculum Project, Senesh - Our Working World, Minnesota Project -
Family of Man, Man: A Course of Study, People and Technologqy, Match units, and Social
Science Laboratory Unfts.

The Administrator's Conference grant trovides for a travel allowance for each conference
participant. Room and board (approximately $75) and any other costs are the responsi-
bility of individual participants and/or their school districts. There is no cost for
registration, as a NSF grant provides support for the conference. College credit is
avatlable at the regular tuition rate.

For further information on the program, on the conditions and requirements for selection,
and for application forms, please contact Dr. John G. Herlihy, Assistant Dean, at the
above address. A1l completed applications and supporting data must be received by

April 30, 1974. For clarification on any of the above, please call (716) 245-5568,
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E‘:\‘m‘.-;é\i»" w‘j STATE UNIVERSITY COLLEGY OF ARTS AND SCIENCE, GENESEO, N. Y. 14354

DIVISION OF EDUCATIONAL STUMES

T0: Administrator's Conference Respondee

FROM: Dr. John G, Herlihy
Asst. Dean for tducational Studies

RE:  Application and Selection Criteria for Administrator's Conference

Thank you for your inquiry about the Administrator's Conference. I hope
this letter and its enclosures will provide you with enough information
for decision making. If you need any further clarification, please do not
hesitate to contact me again at the above address or call (716) 245-5558,

The enclosed flyer provides a brief description of the objectives of the
conference and the nature of thc program. Tha institute will also focus
on the rationale and assumptions of the new social studies, on needs
assessment, and on start-up strategies for the implementation of workshop
goals. Consultants, representing seven national social science curricula

projects, will conduct sessions on each of the programs listed. (See flyer
for curricula involved.)

My research and experie' a indicate that greater impact can be made on the

"at home" situation if a ~m of two is involved in the institute. The focus
of the grant is on key dec ~on makers - central office personnel, principals,
supervisors, department chairpersons. Therefore, preference will be given to
teams of applicants from a district. A percentage of vacancies is reserved
for non-teams. (See the enclosed Criteria for Participation.)

Selection will be based upon the criteria listed on the separate'enclosure
and a completed application form. Please demonstrate how you will fulfill
these conditions and requirements. All of the inforration must be received

by April 30, 1974. Selection will be completed by May 7, and selection
notices will be mailed on that date. :

JGH:caa

Encs.
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APPLICATION

NSF ADMINISTRATOR'S CONFERENCE

SUC GENESED
JULY 11-18, 1974

Name Title
Bus. Address Home Address
Tel. Tel.

Describe your professional responsibilities: '(1nc1ude - dufies, numbers, schonls
subjects, grades, curricula committees, budget control, teacher recruitment, etc. )

How lciig have you held your present position?
To whorr are you responsible? Name
(who is your superior?) Title

List below the approximate number of credit hours in social science and history
that you have acquired. (Convert quarter hours to semester hours by multiplying
tne former by 2/3s.)

Anthiropology Economics

Sociology U, S. History _ *
‘Political Sciunce Other History

Geograpny Other (1ist)

Educational Background:

hogree Lolleae Date _ Maior
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List any NSF supported institutes you have attended in the past seven years:

Institute and Year Location " Subjects

District Information:

Student population Elementary Student popﬁ]ation

Teacher population Elementary Teacher population

Describe your present elementary socia1 science curricula: (attach program of
studies if available).

Grade K

1

D o AW

~J
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Describe the reasons for your interest in attending this particular
institute and how your participation will benefit your school system:

How did you learn about this conference?

From NSF

From professional publications (name)

From the project director

From professional organizations (name)

From a friend {name)

~ Other (name)

PLEASE RETURN 10:
Dr. Jokn G. Herlihy
Assistant Dean, tducationai Studies
SUC Geneseo
Genesco, New York 14454

00047 .
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Appendix D

Administrator's Conference in Elementary Social Science
SUC Geneseo

Criteria for Participation

The following l1ist of conditions and requirements will be
utilized in an effort to judge the degree of cooperation and commit-
ment to conference programmatic goals.

1. Participants
a. Teams from public schools in this order of priority:
1) School-college cooperative relationship
¢) Central office-principal
3) Principal-department chairperson/supervisor

b. Curriculum decision makers in schools (not a team)
(1) Central office
(2) Principal

c. University/college social science educator
d. Supervisor/department chairperson from a district

2. Conditions
a. Submit a letter of intent from chief administrative
officer of district or college superior indicating:
1; Knowledge of conference goals
2) Willingness to partially support conference costs
- (3) Allocation of resources for follow-up implementation
after conference

b. Use of an implementation team (see la) with indications
of time, money, and responsibility

c. Willingness to support cost differential over and above
the travel allowance allocated

d. Live in the workshop community for the duration of the
conference

e. Agree to provide continuing information and engage in
fiiling out questionnaires, etc., in the post conference
period, on effects and results

f. Participate in data collecting on the effects of the
conference over the next two years
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o . PARTICIPANTS

Administrator's Conference
Elementary Social Science
- SUC Geneseo -

}

July 11-18, 1974

Abbott, Jacqueline L Becket, Ronald

Asst. Prof. and Director ‘ Asst. Superintendent for
Internship.for Beginning Tchs. Elementary Education
F.R. Noble School : o McKeesport Area Schools
Eastern Conn. State College ) : McKeesport, Pa. 15132

Willimantic, conn.
(412) 672-9731
(203) 423-4581 ext. 339 ‘ . :

Buss, Ronald

Agoglia, Sister Eileen ' Principal

Principal, Our Lady of ’ Boston Valley Elem. School
Victory School : o Back Creek Rd.

2 Bellmore St. : . Har.urg, N.Y. 14075

Fioral Park, N.Y. 11001
. (716) 649-7055
+ v (516) FL2-4466 |

Chegwidden-Jones, Diane

Anderson, Charles " Social Studies Curriculum
Helping Teacher - Social Studies - . Coordinator
Charlotte-Mecklenburg Public Schs. Cathedral School

Box 149 1047 Amsterdam Ave.
_Charlotte, N.C. 28201 . New York, N.Y. 10025

(212) UN5-6300
Baird, Malcolm f
District Curriculum Cocrdinator

Marshallton-McKean School Dist. Clever, Larry

2914 Duncan Rd. o Skidmore College

Wilmington, Del. 19608 Saratoga Springs, N.Y. 12866
(302) 994-2543 (518) 584-5000 ext. 314
Bauks, Sanucl Cuddy, Michael, J.
Coordinator of Social Studies Social Studies Coordinator
Baltimore City Public Schools Auburn Schools

Oliver § Eden Sts. Auburn High School

Baltimore, Md. 21213 Auburn, N.Y. 13021

(301) 467-4000 ext. 511 ' (315).253~0391 ext, 72




Daraio, Peter
Principal

Genesce St. School
Auburn, N.Y. 13021

(315) 253-0391

Dubin, George

Principal

Hockessin Elementary School
School House Rd.

Hockessin, Delaward 19707

(301) 658-8065

Fischer, Howard

Principal

Woodfill Elementary School
2400 Memorial Pkway.

Ft. Thomas, Ky. 41075

(606) 441-0035

Prixcipal, Upper School
&dral School

terdam Ave.

New York \N.Y. 10025

(212) UNS-6300

Gross, A. Katherine
Principal

Mt. Royal Elementary School
121 McMechen St.

Baltimore, Md., 21217

(301) 467-4000 cxt. 488

Hancock, Billy

Soci 1 udies Consultant ,
CESA [Cpstal Plains - Cooperative
Educati Sn\i Services Agency)

Box 1?4

Valdosta, Ga. 31601

(912) 244-5282
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Harris, Carl

Principal

Highie Lane School

West Islip, N.Y. 11795

(516) MO1-6100

Hayes, Helen

Teacher, Hadley-Luzerne
Central School

' Vice-Chairperson-Skidmore
Teacher Education Consortium
Lake Luzerne, N.Y. 12846

(518) 696-2416

Hegener, Paul

Teacher, Grade Chairman
Robert D. Johnson Schoonl
1180 North Ft. Thomas Ave.
Ft. Thomas, Ky. - 41075

(606) 441-2444

(716) 243-3450

Libby, Gerald
Principal .

Mallett School
Farmington, Me. 04938

(207) 778-3529

Marks, Keuneth E,

Asst. Superintendent
Farmington Schools
Seamon Rd.

Farmington, Me. 04938

(207) 778-3593
778-2377
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Mayans, Anna Prcoraro, Andrew A.
Director, Elementary Education Principal

Xavier University Manetuck School .
Dana Ave. ' West Islip, N.Y. 11795

Cincinnati, Ohio 45207

_ {516) 661-6100 ext. 281
(513) 745-3701

Raneri, George

McCallum, William : . Principal
Assuciate Professor Miller Hill Edementary School
Faculty of Education _ Averill Park, N.Y. 12018
Lakehead University .
Thiunder Bay, Ontario Canada P7BSEl (518) 674-5711

' 674-3895

345"2121 ext. 726 (807 area code)

Rauh, Pauline S.

McGee, Joan M. ' Acting Head

Social Studies Facilitator . "~ Social Studies Curriculum
Staff Development Center Facilitator

Stamford Public Schools - : Staff Development Center
Schofieldtown Rd. : Stamford Public Schools

Stamford, Conn. 06903 Schofieldtown Rd.

. Stamford, Conn. 06903
(203) 348-5841

(203) 348-5841 ext. 410

. , Miller, Edwin

Instructional Leader Sauer, Rudolf

McKeesport Area Schools ’ Principal

402 Shaw Ave. Marshallton Elementary School

McKecsport, Pa. 15132 _ Marshallton-McKean Scheol Dist.
' 1703 School Lane

(412) 672-9731 ext. 65 Wilmington, Delaware 19808

(302) 998-3338 -
Miller, Vivian S.

Social Studies Facilitator

Satff Development Center Schrader, Larry

Stamford Public Schools ' Principal

Schofieldtewn Rd. West Sand Lake Elementary Sch.
Stamford, Conn.  0690. West Sand Lake, N.Y. 12196
(203) 348-5841 ext. 410 (518) 674-3221

Morse, Annie R. Shelton, Sara

Title I Curriculun Supervisor , Elementary Consultant

Pickens County Public Schools Grecenville County So. Carolina
100 Green Wave Ave. ~ School Dist.

Easley, S.C. 29640 420 N. Pleanstburg Dr.

Greenville, S.C. 20605
(803) 859-7158 -
242«6450 ext. 216 (805 arca

code)
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Teitsworth, K. Anne
Assistant Editor
Instructor Magazine

7 Bank St.

Dansville, N.Y. 14437

(716) 987-222T ext. 14

Ulrich, Robert

Teacher - Team Leader
MacDonald Middle School

East Lansing, Michigan 48823

(517) 332-5075

White, Melvin S.

Principal

" Bruns Ave. Elementary School
501 S. Bruns Ave.

Charlotte, N.C. 28208

Wicky, Phillip

Social Science Coordinator
North Reading Public Schools
North Reading High School
North Reading, Muss. 01.864

I
(617) 664-3156

Wideman, Brad

CESA :

Cost2] Plains Cooperative
Educational Services Agency)
P.0. /Box 1265

Valdosta,' Ga. 31601 .

(912) 244-5282

Wood, Donald
Principal

Pleasant Ave. School
Pleasand Ave.
Hamburg, N.Y. 14075

(716) 649-7055
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Lyons, Ray
Assistant Principal
Hilldale School
Montville, N. J. 07045

" (201) 335-4011

Rees. Milly
Sccial Studies Consultant
State Education Department

Capital Plaza Towers (18th floor)

Frankfort, Ky. 40601
(502) 564-3416
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Appendix G ~ Feed bage
ADMINISTRATOR'S COMFERENCE
RESULTS OF THURSDAY EVENINGS SESSION - JULY 1, 1974

To convince participants of the need for updating curriculum programs in their schools.
1 2 3 4 5
1 5 7216 9

To inform participants about the nature and availability of curriculum packages which
have been produced by social studies projects

1 2 3 4
0 3 312

—

5
16

To involve the participants .in examining and manipulating the various burricula
materials in a laboratory setting. ‘
1 2 3 4 5
4 1 6 7 14

ON A FIVE POINT SCALE WHAT ARE YOUR REACTIONS SO FAR?

5

4
0 11118 4

REMARKS:

ERIC 00054
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BEST COPY AVAILABLE PAGE 2

FEEDBACK THURSDAY EVENING
JULY 11, 1974

STATEMENTS
WHAT WOULD YOU CONSIDER THE BEST FEATURE (S) OF THE EVENING'S DISCUSSION?
In rank order the best features of the evening's program were:

1. The free aud easy exchange of ideas among participants.
2. Dr. Bragaw's presentation, particularly those involving active group participation.

3. The presentation by the panel in general - their enthusiasm and commitment.
ANY NEGATIVE COMMENTS?

1. Too long -'particularly without stretch break.

2. Cigar smoke!

3. Miscell: - Heat, hard to hear, traditional views nothing presented.
CAN YOU IDENTIFY THREE BASIC CONCEPTS RELATING TO THE "NEW" SOCIAL STUDIES WHICH YOU .
WERE NOT AWARE OF PRIOR TO THE DISCUSSIONS?

Developmental aspects

Process oriented

Use of realia (

Student centered
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Please return to member of Feedback Committee

Cherk if interested in getting together Monday and/or Tuesday evening for rap
sessions with other narticipants regarding topics not on the vegularly scheduled a-
genda, such as:

some other recent social studies curricular materials, such as Simon's
value clarification work

implications of social issues, such as racism, sexism, drug abuse, govern-
ment corruption, for social studies curricula

strategies for implementing change

Topics of your own choice:

Thank you for your input!
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ADMINISTRATOR'S CONFERENCE
FEEDBACK
JULY 12, 1974

With 1 being a low rating and 5 a high rating, circle your answer,
ORAL PRESENTATION

Structure 0 2 11 13 2
Y 2 3 & 5§
New Learning 0.2 11 13 3
12 3 4 5
Clarity 0.1 15 9 3
1T 2 34 5
COMMITTEES
Need for having
Social Committee 3 3 5 9 10
1 2 3 4 5
Documentation Committee 3 0 5 7 14
1T 2 3 4 5
Feedback Committee 2 0 3 7 16
1T 2 3 4 5
MATERIAL DISSEMINATION
Degreé of efficiency 1 0 12 14 4
- ‘ 1 2 3 4
SURVEYS
Necessity 1 3 10 11 3
- 1T 2 3 4 5
~ Relevancy 2 1 10 11 3
1 2 3§ 4 5
Q
ERIC
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Feedback July 12, 1974 page 2

Summary - Conclusion

1. Very few people checked 1 or 2 rating (only 24 times).

2. The only area that had anything more than a negligible count in 1 and 2
rating was the section on committees. However this same category had the highest
number of checks for 4 and 5 of any of the categories listed. (19, 21, 23).
Very 1ittle middle ground on the committee category.

3. On oral presentation, the proportion of 3's to 4's and 5's combined was higher
than in committees and material dissemination categories - about the same as
with surveys.

4. Responses skewed towards 4 and 5 rating. In all cases except one the total of
4's and 5's was highar than the total of 1's, 2's, plus 3's combined.

Exception: Clarity of oral presentations was marked lower
16 - 1,2,3
12 - 4’5

5. Would seem to indicate that there has been some degree of difficulty hearing
what was being said and getting a clear picture of what was being done.

6. Generally the response to the program in the form established categories
on the evaluation feedback instrument was very good and indicated a relatively
high degree of success for the conference so far.

Summary of feedback to question "If I could change one thing about the session.;."
Four people would have preferred a break for both morning and afternoon sessions.

Two people (different in each category) wanted:
a. an explanation of the program sooner
b. more interaction about discussing curriculum models
c. less sitting
d. alternative ways to handle the 5 evaluation forms

One participant (different people) wanted:

a. neads assessment of this group

b. more structure

c. less time on trivia (coffee)

d. longer lunch
.e. lecture presentation

f. specify tasks rather than establishing committees

g. less information to digest

h. participants willing to prec-eed with format established
i. mure warmth, sociability an. 1ignity by the University to participants

representing 13 staies
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SUMMARY -- CONFERENCE FEEDBACK FOR SATURDAY, JULY 13 - DR. WILLIAM RITZ
DR. DAVID WELTON

Participants responded on a scale of 1 to 5, with 1 as low and 5 as high. Listed
on the left of each category are the frequency distributions, and in parenthesis after
the category is the mean of responses.
4---4--12---9---7 Committee Reports (3.3)

]-==1---3--15-=17 Involvement with Ancient Greece Unit (4.3)
0--11--18---8---0  Introduction of other Match units (2.9)
8---4--14---5---4  Qpportunity to Question during Match Presentation (2.8)
0---1---5--13--10  Film with SRA Lab Units Presentation (4.1)
0---4--14--12---6 Involvement with the SRA Lab Unit (3.6)
7---3--18---5-==3  QOpportunity to Question during Lab Presentation (2.8)
2---1===2===4--26 Availability of Coffee (4.5)

6---5--15---3---6  Usefulness of this Instrument (2.9)

In response to the question : "One suggestion I would make..."

Need background of program development...

Increase depth of presentation (not just 1 unit from each)...

Need data from the pilot schools and evaluations done to date...
Need results of independent, professional assessments of programs...
Presentations should be more organized...

Need more opportunity to question...

Need time to examine the material...

Need less commercialism...

Consultants are speaking too long...

Need ground rules so that side issues are resolved in.other time...
Need less time spent on minutia...

Need greater time for discussion...

Need participants' courtesy. limiting private conversations...

Need more tolerance of others' views and positions...

Need a more relaxed, accepting atmosphere on the part of participants...
Question of the value of the feedback...

Need fewer sheets to fill out...

Need more time for lunch...

Need to end by 2:30...

Need to start early in the morning (suggested 7 a.m.)...




Evaluation of "Family of Man" - Charles Mitsakos

ADMINISTRATOR'S CONFERENCE
JULY 14, 1974

On a scale of 1 to 5, with 1 being the low, please evaluate the presentation on the
"Family of Man" as perceived by you in terms of value.

Mean
A. The program was thoroughly and clearly presented 4.4
B. Participants had an opportunity to become involved
in the program 4.5
C. Participants had an opportunity to ask questions about
the program and receive meaningful answers. 4.4

D. Based on what you have learned about "Family of Man" today
the program would have value in your school (or school district) 4.2

E. In comparison to -the other curricula materials we have

investigated thus far, how would you rate "Family of Man" 4.0
~ F. There was ample opportunity to investigate and evaluate
the texts and materials on "Family of Man" 4.1
G. The presentation on "Family of Man" met your expectations
(i.e. in terms of goals and/or needs) 4.1
WORKSHOP

1. The various committees have served a useful purpose Social 4.2
Documentation 4.2

Evaluation 4.2

2. The workshop schedule, to date, has made mearingful
and efficient use of time. 3.3

3. The "feedback" from this evaluation instrument will
be meaningful - 3.7

4. To this point in the conference, your expectations and
goals have been met. ' ' 3.4

B 00060
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Evaluation of "Taba Social Studies Curriculum"
Dr. JackFraenkel
Administrator's Conference
July 15, 1974

On a scale of 1-5 (low to high) please indicate your reaction to today's presentation
and workshop progress.

1. Did you understand the major emphasis and operation of the Taba Program?
0 01 5 30 4.8

2. Did the presentation have value for your educational needs?
0 0 0 4 34 4.9

3. Did you consider the presentation appropriate as an instructional
strategy for your school system? :
0 01 4 33 4.7

4. Were the opportunities provided for participatory involvement?
0 01 4 33 4.8

Progress of Workshop

1. Are you satisfied with the direction of the workshop?
1 1 3 15 17 4.2

2. Has the organization of the workshop proven effective?
2 2 6 16 N 3.9

3. Have you benefited from the workshop?
0 0 4 17 N 4.2

Questions

Specific or concrete suggestions

Have breaks during the day (i.e. Monday) - 7

More nearly relate to participants nzgeds

Too late for suggestions

Keep it 1ike the horday presentation -~ §

Happy after today's approach

Brief the presentors on the needs of the group (2)

Much improvement - direction seems to be very positive at this point
Sit in a more informal manner, continue the rnlaAed close interaction among
participants

More flexibility regarding time

Do not request jdeas if they are not really want:

Dr. Fraenkel made the most worthwhile presentation to date

Treat participants as professionals who have much to offer « 3

N =00 OO D ON) —

P e X ]

Note: Two paople rated Dr. Fraenkel's presantation at the "6" level, but in figuring the
Mean score they were counted with the 5's.




Summary of Feedback Results (morning session)

"Man: A Course of Study" July 16, 1974

On a scale of 1-5 (low to high), please indicate your reaction to today's
presentation and workshop progress.

Dr.

John G. Herlihy - "Man: A Course of Study"

Did you understand the major focus and operation of "Man: A Course of
Study"? Average rating 4.4 :

Did the presentation meet your educational needs?
Average rating 3.9

Did you consider the presentation appropriate as an instructional strategy
for your school system? Average rating 3.7

Were there opportunities for participatory involvement?
Average rating 3.7 °

- Progress of Workshop -

Are you pleased with the direction of the workshop?
Average rating 4.1

Has the organ1zation of the workshop improved?
Average rating 3.9

Have you benefited from today's presentation?
Average rating 4.1

Summary of Feedback Results (Afternoon Session)

?People and Technology" July 16, 1974

On a scale of 1-5 (low to high), please indicate your reaction to today's
presentations and workshop progress.

Dr.

Robert Conrad - "People and Technology"

Did you understand the major focus and operation of "People and Technology"?
‘ Average rating 3.8

Did the presentation meet your educational needs?
Average rating 3.4

Did you consider the presentation appropriate as an instructional strategy
for your school system? Average rating 3.5

Were there opportunities for participatory involvement?
Average rating 3.9

0006
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- Progress of Workshop =

1. Are you pleased with the direction of the workshop?
Average rating 3.9

2. Has the organization of the workshop improved?
Average rating 3.8

3. Have you benefited from today's preséntation?
: Average rating 3.6

Question

What specific or concrete suggestions would you offer for our remaining meetings?

There was 1ittle or no direction given to the involvement by participants in the
morning workshop, but people were definitely involved in one way or another.

While the organization of the workshop may not have improved very much, our perception
of it may have improved. '

Summary of workshop and all curriculum projects is needed on Thursday morning.

Meeting should be shorted; also, we should continue to have multiple breaks and
should end at 2:30.

Last two days were thoroughly enjoyable. Full speed ahead! Workshop is progressing
beautifully.

Hang in there! Remanin wedded to present focus.

34 Individualc responded to morning questionnaire
33 Individuals reponded to afternoon questionnaire
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Feedback - July 17, 1974
Dr. Lawrence Senesh
Administrator's Conference

On a scale of 1-5 (low-high), please indicate your reaction to today': presentation
and workshop progress.

‘Dr. Senesh's presentation of Our Working World

1. Did you understand the major emphasis and operation of Qur Working World?
Mean: 4.7

2. Did the presentation have value for your educational needs?
Mean: 4.7

3. Did you consider OQur WOrk1ng;wor1d as an appropriate program for your school?
Mean: 4.6

4. Were opportunities provided for participatory involvement?
Mean: 3.7

Overall assessment of the total workshop

1. Was the workshop well organized?
Mean: 4.1

2. Were the objectives of the workshop achieved?
Mean:4.4

3. Have you profited from the workshop?
Mean: 4.6

Specific and concrete suggestions for future workshops:

tighten up organization

have facilities on campus availabe (3)

sign out materials,'evaluate all units under study, opportunity to attend

a follow up workshop a year later to review, discuss strategies implemented
during the year

More breaks (2) college administraticn should greet

more minority representa*1on in terms of participants and consultants
social get together ear.ier (2)

motivational field trip, demonstration class with local students, confusion
on payments for food, lodging, ect. - don't let mavericks sway from purposes
organize social activites prior to conference, no all day presenters

pick a new city, comments from teachers who have used curricula, more
comfortable housing and meeting facilities, more social activities

O O
L) * L)
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WSF ADMINISTRATOR'S CONFERENCE
ELEMENTARY SOCIAL STUDIES

SUC GENESEO
DIVISION OF EDUCATIONAL STUDIES

JULY 11-18, 1974
PRE- INVENTORY

Social Security Number

The purpose of this questionnaire is to gather some baseline data con-
cerning your knowledge and use of selected curricula in the social sciences.
Please respond to all items. Individual responses will be kept confidential.

It is assumed by the workshop leaders that inuch of the information covered
by these questions will not be familiar to you. The purpose of this device
is to check on that assumption and to assist in planning the workshop.

If 'you are not a member of a school system, check the box and give a

brief description of your position.

All conference participants, please complete inventory.

Not a member of a school system.

Description

Inventory Instrument

Designed: Reuben R. Rusch 6/73
Revised: Myra T. Herlibty
John G. Herlihy 6/74
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A. Indicate the extent to which the followiig
seven curricula are being used in your
school system.

In a majority of the schools and

In about half of the schools and
classes

In one or two classes
classes

Throughout the system

Not at all

1. Our Working World

—
N
(9]
F S
w

2. People and Technology 1 2 3 4 5
3. Family of Man 1 2 3 4 5
4. Social Science Laboratory Units 1 2 3 4 5
5. Man: A Course of Study 1 2 3 4 5
6. Taba Program in Social Science 1 2 3 4 5
7. MATCH (Materials and Activities for 1 2 3 4 5

Teachers and Children)
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B. To what extent do each of the following statements
describe how the Man: A Course of Study curriculum
was developed?

3. It was developed over a period of several years
by a team of teachers and scholars from the
social studies.

9. It was developed almost exclusively by a team of
content specialists exclusive of teachers.

10. It was developed almost exclusively by teachers
with minimal assistance from scholars.

C. Rate each statement as a basic assumption of
the Man: A Course of Study curriculum.

11. A child learns best when he is encouraged
to freely interact, exchange ideas and
cooperate in the resolution of problems
and issues.

12. Mastery of the content of the curriculum re-
cuires a child to first be instructed in key
generalizations and then to apply them.

13, A child's viewpoint is frequently too limited
to be appropriate; therefore, key issues and
topics should first be discussed by the teacher.

Inappropriate
Very appropriate

Moderately inappropriate
Appropriate

Very inappropriate
Moderately appropriate

Uncertain

—
N
(V)
S
w
[,

~J

-
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To what extent do each of the following
statements describe how Our Working
World was developed?

Very inappropriate

Inappropriate

—
nN

14. It was developed over nearly a decade of
time with some of the formative evaluation
conducted by the Educational Testing
Service.

15. It was originally funded by the Carnegie 1 2
Foundation as an Experiment in Economic
Education to determine whether elementary
school ctudents could be taught the under-
lying concepts and structure of economics
and relate this to their daily lives.

16. The Joint Council on Economic Education 1 2
was the major funding agent for the devel-
opment of this program for elementary
students.

To what degree do each of these statements
reflect an important feature of Our Working
World?

17. It is a multidisiplinary approach (anthro- 1 2
pology economics, law, political science,
social psychology, sociology) which em-
phasizes problem solving and analytical
thinking.

18. The four main themes are: time and space 1 2
orientation, career development, systems
analysis, and the community as a social lab-
oratory.

19. It is organized around behavioral objectives 1 2

clearly stated for every lesson in the Teacher's
Guide.

" 00068

Moderately inappropriate
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Uncertain

Moderately appropriate

(7))

Appropriate

(<))

Very appropriate
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F. To what extent do each of tlhe following . BB B OB 2 .
stavements describe how People and E g '§ g 'é & B
Technology was developed? - = = 2 < =
20. The program was developed at Education 1 2 3 4 5 6 7
Development Center with support from
the National Endowment for the Human-
ities.
21. It was developed as a supplement to the 1 2 3 4 5 6 7
regular intermediate grade social studies
instruction.
22. The developers included professors of 1 2 3 4 5 6 7
science, engineering, urban studies,
as well as leading social studies
educators and teachers.
G. To what degree do each of these statements
reflect an important feature of People and
Technology?
23. It involves three main teaching strate- 1 2 3 4 S5 6 7
gies: manipulative activities, the case
study, and community exploration.
24. The curriculum poses open ended questions 1 2 3 4 5 6 7
for which there may be no definitive
answers.
25. One assumption of the curriculum is that . 1 2 3 4 s 6 7

technology and social systems must be
brought into some adjustment with each
other.




H.

1.

To what extent do eacnh of the following
statements describe how Family of Man
was developed?

26. It was developed over a five year period
by the American Anthropological Associa-
tion with the support of the Ford Founda-
tion,

27. It was developed at the University of
Minnesota by an interdesciplinary team
of social scientists, social studies
educators and classroom teachers with
funding by the U.S. Office of Education.

28. It was developed to promote education
for citizenship and the understanding
of other cultures.

To what degree do each of these statements
reflect an important feature of Family of
Man?

29. It emphasizes the inquiry skills of
conr.ept formation, categorization,
and generalization.

30. The subject matter is devoted almost
entirely to the field of cultural
anthropology.

31. The teaching materials include:
artifacts, study prints, filmstrips,
cassettes, trade books, printed
orginals, and a .eacher's Guide with
both general and behavioral objectives.
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Very inappropriate

Inappropriate

N

Moderatély inappropriate

w

Uncertain

Moderately appropriate

Appropriate

Very appropriate




To what extent do each of the following
statements describe how the Social Science
Laboratory Units were developed?

32. They were developed over a period of four

years by the American Psychological

Association to aid teachers in the primary

grades.

33. They were developed as a seven unit

package for grades 4-6, utilizing the
fields of social psychology and Luman

behavior.

34. They ~ere developed at the University of

Very inappropriate

—

Michigan by an interdisciplinary team of social

scientists and educators with the support
of the U.S. Office of Education and the

National Institute for Mental Health.

To what degree do each of these statements re-

flect an important feature of the Social
Science Laboratory Units?

35. The rationale for the curriculum calls

for students to confront social re-
alities in a classroom environment.

36. The curriculum, utilizing the laboratory
approach, emphasizes both data collection

and value inquiry.

37. The units contain a large variety of

instructional materials which students

use to generate hypotheses.

1?‘)()(1171L
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To what extent do each of the following
statements describe how the Taba Pfogram
in Social Scien... was developed?

38. Professor Taba developed the program
with aid from the United States Office
of Edu~ation and the Joint Council on
Economic Education.

39. The program was developed by Professor
Taba at San Francisco State College in
conjunction with the Contra Costa
public schools.

40. The curriculum was developed on the pre-
mise that the teacher should be non-
directive and assume a passive roule.

To what degree do each of these statements
reflect an important feature of the Taba
Program in Social Science?

41. The curriculum is centered around Maii
Ideas which are generalizations that
describe relationships between ideas
and between concepts,

42, The objectives of the curriculum are:
acquisition of selected knowledge, de-
velopment of thinking skills, formation of
selected attitudes, and devei.pnent of
academic and social skills.

43. The main concepts of causality, conflict,
cooperation, cultural changes, interde-
dendence, societal control, tradition and
values recur in the materials at each
succeeding grade level in greater depth.

[y

Very inappropriate

Inappropriate

[ 8]

Moderately inappropriate

(7]

Uncertain

E -

Moderately appropriate

wn

Appropriate

o

Very appropriate

~3




N.

To what extent do each of the following
statements describe how MATCH (Materials
and Activities for Teachers and Children)
was developed?

44, It was developed at the Boston
Children's Museum with the support of
the U.S. Office of Education.

45, It was developed on the premise that
the teacher should lead the students
into generalizations by means of
guided questions.

46, It was developed on the premise that
student manipulation of concrete ma-
terials is a key ingredient of the
learning process.

To what degree do each of these statements
reflect an important feature of MATCH (Ma-
terials and Activities for Teachers and
Children)?

47. It emphasizes the inquiry method of
hypothesis formation, inductive and
deductive reasoning, perceiving re-
lationships, and forming conclusions.

48. It is composed of boxes containing:
realia, filmstrips, films, pictures,
games, reference books, Teacher's
Guides, etc. which represent an inter-
disciplinary self-contained learning
system.

49. The deductive approach is emphasized
in that solutions to problems are
worked out, in advance, for the
students.
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Inappropriate
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Moderctely inappropriate
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Uncertain
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Moderately appropriate
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Appropriate
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P.

To what extent are you familiar with each
of the following curriculum materials
analysis systems?

50.

51.

52.

Social Utudies Consortium Curriculum
Analysis Systems

Michaelis Curriculum Materials Analy-
sis System

Indiana Council for the Social Stud-
ies Modification of the Social Stud-
ies Consortium Curriculum Analysis
System

Indicate the extent to which the following
are likely to be major categories in a
curriculum materials analysis system.

53.
54.
55.
56.
57.

58.

Rationale
Objectives

Costs

Learning Theory
Teaching Strategies

Tests for Students

10
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— Very frequently

P

-‘ery unfamiliar

Unfamiliar

N

r~ Frequently

[ 8]

w Uncertain

Uncertain

(7]

Familiar

E-

» Infrequently

E-

Very familiar
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To what extent are you familiar with
each of the following data sources for E'
Social Studies Education? "
59. Review of Social Studies Projects 1
. in Social Education issues (April,
1970 and Nov., 1972).
60. Social Studies Curriculum Materi- 1
als Data Book
61. ERIC/CHESS 1
62. Handbook of Research on Teaching 1
(Ch. 29, 2nd Edition)
63. Social Studies Educational Consor- 1
tium
64. Social Studies Curriculum Guidelines, 1
developed by NCSS Taskforce, in
Social Education issue (Dec.,
1971).
8
o
I
2
E‘
)
How accurately do each of the following B
statements describe the new social studies >
curricula? by
>
65. They are process rather than content oriented 1

66.

67.
68.

69.

They are meant to be substitutes for year long 1
courses.

They are oriented around behavioral objectives 1

They are intended to be used in a sequential 1
pattern.

Professional societies played an important 1
part in their development.
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NSF ADMINISTRATORS CONFERENCE
ELEMENTARY SOCIAL STUDIES

SUC Geneseo
Division of Educational Studies
July 11-18, 1974

" . POST-INVENTORY -

Social Security Number

The purpose of this questionnaire is to gather some relevant data to
evaluate the success of tne workshop. Please respond to all items. In-
dividual responses will be kept confidential.

It was assumed when the workshop was planned that the information in-
cluded in many of these questions would be an integral part of the planned
workshop program. In some instances the format has been changed. Please
respond as carefully as possible.

If you are not a member of a school system, check the box and give a

brief description of your position.

Not a member of a school system.

A. Indicate the extent to which you have attended the workshop.
1. () Attended everything

2. () Attended almost everything

. Inventory Instrument
3. () Attended more than I missed Designed: Ruben R. Rusch
. 6/73
4. () Attended about half the time Revised: Myra T. Herlihy
5. ( ) Attended about three days John G. Heg};gy

6. ( ) Attended about two days

7. () Attended about one day




To what extent do each of the following statements
describe how the Man: A Course of Study curriculum
was developed?

8. It was developed over a period of several years
by a team of teachers and scholars from the
social studies.

9, It was developed almost exclusively by a team of
content specialists exclusive of teachers.

10. It was developed almost exclusively by teachers
with minimal assistance from scholars.

Rate each statement as a basic assumption of
the Man: A Course of Study curriculum.

11. A child learns best when he is encouraged
to freely interact, exchange ideas and
cooperate in the resolution of problems
and issues.

12. Mastery of the content ot the curriculum re-
quires a child to first be instructed in key
generalizations and then to apply them.

13, A child's viewpoint is frequently too limited
to be appropriate; therefore, key issues and
topics should first be discussed by the teacher.

Very Inappropriate
Inappropriate
Moderately inappropriate
Uncertain

Moderately appropriate
Appropriate

Very appropriate

—
V]
(9]
o
W
o




D. To what extent do each of the following
statements describe how Our Working
World was developed?

Very inappropriate

14, It was developed over nearly a decade of 1
time with some of the formative evaluation
conducted by the Educational Testing

- Service.

15. It was originally funded by the Carnegie 1
Foundation as an Experiment in Economic
Education to determine whether elementary
school students could be taught the under-
lying concepts and structure of economics
and relate this to their daily lives.

16. The Joint Council on Economic Education 1
was the major funding agent for the devel-
opment of this program for elementary
students.

E. To what degree do each of these statements
reflect an important feature of Our Working
World?

17. It is a multidisiplinary approach (anthro- 1
pology economics, law, political science,
social psychology, sociology) which em-
phasizes problem solving and analytical
thinking.

18. The four main themes are: time and space 1
orientation, career development, svstems
analysis, and the community as a social lab-
oratory.

19. It is organized around behavioral objectives 1
clearly stated for every lesson in the Teacher's
Guide.
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Moderately inappropriate
Moderately appropriate

Inappropriate
Uncertain
Appropriate

Very appropriate
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To what extent do each of the following
statements describe how Feople and
Technology was developed?

20.

21'

22,

The program was developed at Education
Development Center with support from
the National Endowment for the Human-
ities.

It was developed as a supplemert to the
regular intermediate grade social studies
instruction.

The developers included professors of
science, engineering, urban studies,

as well as leading social studies

educators and teachers.

To what degree do each of these statements
reflect an important feature of Peopl and
Technology?

23.

24.

25l

It involves three main teaching strate-
gies: manipulative activities, the case
study, and community exploration.

The curriculum poses open ended questions
for which there may be no definitive
answers.

One assumption of the curriculum is that
technology and social systems must be
brought into some adjustment with each
other.

Very inappropriate

—

o v

Inappropriate

Mcderately inappropriate

w
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To what extent do each of the following
statements describe how Family of Man
was developed?

26. It was deQeloped over a five year period
by the American Anthropological Associa-
tion with the support of the Ford Founda-
tion.

27. 1t was developed at the University of
Minnesota by an interdesciplinary team
of social scientists, social studies
educators and classroom teachers with
funding by the U.S. Office of Education.

28. It was developed to promote education
for citizenship and the understanding
of other cultures.

To what degree do each of these statements
reflect an important feature of Family of
Man?

29. It emphasizes the inquiry skills of
concept formation, categorization,
and generalization.

30, The subject mattei is devoted almost
entirely to the field of cultural
anthropology.

31, The teaching materials include:
artifacts, study prints, filmstrips,
cassettes, trade books, printed
orginals, and a Teacher's Guide with
both general and behavioral objectives.
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To what extent do each of the following " &
statements describe how the Social Science E 5"
Laboratory Units were developed? 2 8
32. They werc developed over a period of four 1 2
years by t'e American Psychological
Associatic. to aid teachers in the primary
grades.
33. They were developed as a seven unit 1 2
package for grades 4-6, utilizing the
fields of social psychclogy and human
behavior.
34. They were developed at the University of 1 2

Michigan by an interdisciplinary team of social
scientists and educators with the support

of the U.S. Office of Education and the
National Institute for Mental Health.

To what degree do each of these statements re-
flect an important feature of the Social
Science Laboratory Units?

35. The rationale for the curriculum calls 1 2

for students to confront social re-
alities in a classroom environment.

36. The curriculum, utilizing the laboratory )

approach, emphasizes both data collection
and value inquiry.

37. The units contain a large variety of 1 2

instructional materials which students
use to generate hypotheses.

iate

Ly

Moderately inapprop

(9]

Uncertain

F=y

Moderately appropriate

wn

Appropriate

(o)}

Very appropriate
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L. To what extent do each of the following
statements describe how the Taba Program
in Social Science was developed?

Very inappropriate
Inappropriate
Moderately inappropriate
Moderately appropriate
Very appropriate

Uncertain
Appropriate

38. Professor Taba developed the program
with aid from the United States Office
of Education and the Joint Council on
Economic Education.

—
no
w
E-Y
(9]
(=)}
~3

39. The program was developed by Professor 1 2 3 4 5 6 7
Taba at San Francisco State College in
conjunction with the Contra Costa
public schools.

40. The curriculum was developed on the pre- 1 2 3 4 S 6 7
mise that the teacher should be non-
directive and assume a passive role.

M. To what degree do each of these statements
reflect an important feature of the Taba
Program in Social Science?

41. The curriculum is centered around Main 1 2 3 4 S5 6 7
Ideas which are generalizations that
describe relationships between ideas
and between concepts,

42. The objectives of the curriculum are: 1 2 3 4 5 6 7
acquisition of selected knowledge, de-
velopment of thinking skills, formation of
selected attitudes, and development of
academic and social skills.

43, ‘The main concepts of causality, conflict, 1 2 3 4 5 o 7
ceoperation, cultural changes, interde-
dendence, societal control, tradition and
values recur in the materials at each
succeeding grade level in greater depth.
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N. To what extent do each of the following S 2 & 8 8 5 &

statements describe how MATCH (Materials > & &5 B 5 8 .

and Activities for Teachers and Children) s & B 28 B & &

was developed? - = =2 D =2 < =

44. It was deveioped at the Boston 1 2 3 4 5 6 7
Children's Museum with the support of
the U.S. Office of Education.

45. It was developed on the premise that 1 2 3 4 5 6 7
the teacher should lead the students '
into generalizations by means of
guided questions.

46. It was developed on the premise that 1 2 3 4 5 6 7
student manipulation of concrete ma-
terials is a key ingredient of the
learning process.

0. To what degree do each of these statements

reflect an important feature of MATCH (Ma-

terials and Activities for Teachers and

Children)?

47. It emphasizes the iiquiry method of 1 2 3 4 5 6 7
hypothesis formation, inductive and
deductive reasoning, perceiving re-
lationships, and forming conclusions.

48. It is composed of boxes containing: 1 2 3 4 5 6 7
realia, filmstrips, films, pictures,
games, reference books, Teacher's
Guides, etc. which represent an inter-
disciplinary self-contained learning
system.

49. The deductive approach is emphasized 1 2 3 4 5 6 7

in that solutions to problems are
worked out, in advance, for the
students.
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P. To what extent are you familiar with each o 8 M - N
of the following curriculum materials I - 2 E 5
analysis systems? ' - = = R >
50. Social Studies Consortium Curriculum 1 2 3 4 5
Analysis Systems
51. Michael’)s Curriculum Materials Analy- 1 2 3 4 5
sis System
J 52. Indiana Council for the .ucial Stud- 1 2 3 4 5
ies Modification of the Social Stud- o
ies Consortium Curriculum Analysis 5 e,
System 2 &
= > S
0 — <3
=] > ) (V]
- , § B 5 § &
Q. Indicate the extent to which the following o o p = =
are likelv to be major categeries in a “ 3 1 g
curriculum materials analysis system. o] 5 & &
0 F = 2] )
> b = = >
53. Rationale 1 2 3 4 5
54. Objectives 1 2 3 4 5
55. Costs 1 2 3 4 5
56. Learning Theory ] 2 3 4 5
57. Teaching Strategies - 1 2 3 4 5

58. Tests for Students 1 2 3 4 5




7. To what extent are you familiar with
each of the following data sources for
Social Studies Education?

59.

60.

61.
62.

63.

64.

Review of Social Studies Projects
in Socia Education issues (April,
1970 and Nov., 1972).

Social Sf.udies Curriculum Materi-

als Data Book

ERIC/CHESS

Handbook of Research on Teaching

(Ch.. 29, 2nd Edition)

Social Studies Educational Consor-
tium

Social Studies Curriculum Guidelines,
developed by NCSS Takskforce, in
Social Education issue (Dec.,

1971).

S. How accurately do each of tue following

statements describe the new social studies

curricula?

65. They are process vather than content oriented

66. They are meant to be substitutes for year long
courses.

67. They are oriented around behavioral obiectives

63. They are intended to be used in a sequential
pattern.

69. Professional societies played an important

part in their development.

(,rl)l)()tifi
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70.
71.
72,
73.
74.
75,

76.

T. Indicate the extend to which you would like
to see the following seven curricula used in
your school system.

Our Working World

People and Technology

Family of Man

Social Sciencé Laboratory Units

Man: A Course of Study

Taba Progrém in Social Science

MATCH (Materials and Activities
for Teachers and Children)

11

! -
5f
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Not at all

—

In one or two classes

(38

In about half the schools

and classes

In a majority of the
schools and calsses

Throughout the ystem

;)




uU.

77,

78.

73,

0.

82.

8.".

Directions:

Place a check in the numbered box which best represents your

response to each of the questions below:

The amrunt of new
information (skills)

I have gained relative
to new social science
curricula was

The amount of new
intformation (skills)

I have gained relative
to needs assessment
was

analysis was

1 2 3 4 5
0o O O [
minimal average considerable
"1 2 3

4 5
- ca 4a =

or skill) is

minimal average considerable
The amount of new
information (<kills) 1 2 3 4 5
I have gained relative
to curricula materials 1 D Ej [j [-—J
minimal average considerable
The amount of new :
information (skills) 1 2 3 4 5
I have gained relative
to implementation practice ] O - - [::J
and procadures was minimal average - considerable
The extent to which I
will probable use this 1 2 3 4 5
information (technique
[ o [ 23
never occasionally frequently

Tae possibility that scme
of the new social science
curricula will be used in
schools with which I am
associated is

In terms of professional
importance to me, this
workshop v

3 4
d ]

slim average great
1 2 3 4 5
-
oo a Lo ] =t
unimportant averape important
12




841

8¢,

The extent to which this
workshop has prepared me
to make curriculum
decisions has been

Compared tc other work-
shops I have attended
this workshop has been

1 2 3 4 5
m o D ol O
minimal average considerable
1 2 3 4 5

00 L

I

not stimulating average

stimulating
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INTRODUCTION

The Administrator's Conference in Elementary Social Science was con-
ductcd on the Campus of the State University College cf Arts and Science at
Geneséo July 11th through 18th, 1974. The purpose of the conference, as
stated in the grant proposal was to "upgrade the level of knowledge of social'
science curricula and of new methods of social science instruction." Paral-
lel objectives of the conference were to develop a backround in the "new social
studies", in needs assessment, in locating curricula information on social
studies curricua, in curricula analysis and in implementation practices apd
procedures. The curricula that were inclhded in the copference proper vere:

Man: A Course of Study, Social Sciei:we Laboratory Units, The Family of Man,

Taba Social Science Program, People and Technology, the MATCH units, and Our
Working World. A detailed description of the organization of the conference
can be found in the Final Report of the conference to its sponsor, National

Science Fourndation.

To assess participants’knowledge of the new social studies, of the cur-
ricula, of data sources, and related questions, a pre inventory was deviséd. ‘
These same questions, plus a set of conference evaluation items, were gener-
ated as a post conference data collection instrument. Boti of these devices
were administered to conference participants - 38 pre assessment inventories
'and 37 post assessment inventories were collected. The former was administered
on the morninn of the first full day of the conference ﬁnd the latter on the

last session of the conference. The devices are included in the Final Report

as Appendices H and 1.

The intent of the pre-post evaluatfion was to obtain descriptive data that
could be used to assess the effectiveness of the conference in accomplishing

its stated purposes.
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There were 38 participants at the conference who had formally applied and
received travel allowances, accordina to the terms of the grant. Approximately
six others attended half or more of the sessions, but they were not carried on
the roll of conference participants and did not receive any financial assistance.
These six are not included in this report. The pre inventory assessment device
was administered to 38 officially supported members of the conference. Due to
problems in transportation/scheduling, one participant was unable to complete
the post.inventory. Therefore, the post device has a total population of 37.
This did create some difficulty in reporting, as the print out format had to
contain the missing 38th person. .

One other note should be made before the results are presented. Many
participants, in spite of repeated positive reinforcement, did not respond or
fill out a complete pre assessment instrument. Notes written on the papers con- ..
tain comments such as, "This is why I came here," or "I don't know", or "I am
unfgmiliar with these curricula." On the pre.inventory, the N.R. columns con-
stantly reflect about a 25% plus score -.in spite of the directions. A review
of the raw data indicated that participant withdrawal, refraining from respond-
ing, or a written statement for a non response accounts for almost all of the
tallies in the N,R. columns. (The coding system required the reporting of this
. data in another column.) Therefore, those items on a seven point scale in which
the fourth column was marked "uncertain" must be added to the N.R. column to
obtain an accurate accounting for those with a lack of knowledge or information.
For example, on Table 1, item 8 includes 18.4% uncertain and 31.6% no response

for a total of 50% expressing unfamiliarity.
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RESULTS

An examination of the data collecting device reveal that almost all
questions were asked in sets - a stem that was'followed by three or more
items to be marked on a Likert type scale. The results'are displayed in
terms of percent. The pre instrument reflects percentage distribution of the
38 participants and the post 37, with the one missing person in the non re-
sponse column. The keyed response, which is a consensus from experts, 1s

located in the first column on the left hand side of the table.

The first question on the pre conference inventory asked the respondents
to indicate on a five point scale (not at all to throughout the system) the

extent to which the seven curricula were being used in their schools.

The figures show that, in all cases but one, more than 50% of the re-
spondees are not using these curricula in their scﬁools. If the N.R. column
is added tq this total, as no response indicated that the curricula is not
being used, then all but one fall in the 70% plus cétegory of non-use. Only
one curricula, Family of Man, was reported as being used in about half or more

of the schools by more than 10% of the conference participants.

At the end of the .onference, a related guestion was asked: "Indicate
the extent to which you would 1ike to see the following seven curricula used

in your school system". The responses of the participants are summarized in

Table 2.

Our Working World Curriculum was seen as more positive in terms of dis-
trict wide adoption than the other programs studied. People and Technology
received the least preferred rating (5.3%) for district ...de adoption by con-

ference participants.

00093




wa3sks ay3 Inoybnouayy °§
sassei> pue

s|looyds ay3 jo Ajraofew 2 uy °p
S9sse |2 pue S|OOYDS

a|leds juLod 3ALd

o * a8yl jo jley 3noqe uy °¢
S9SSP|D OM] 40 BuUO Uy °Z
LLe 3e 30N “1L
| asucdsaa uou = °“Y-°N 9jeds JuUL0d 3Ald
ﬁ (usapLy) pue saaydes]
m £°92 9°2 rAR A | 6°LS 403 SILILALIDY pue sleiddiey) HILVH ~L
|
ﬂ‘ €°92 8°§l 6°LS 2oua}ds |eLd0s ur weabouagq eqey -9 -
86l 9°2 €S G 6€ 8°9¢ Apn3s 30 9sAn0) Yy uey -G
— - - - =
£°92 1 12 9°2§ sjiLuf} Lao0jedoqe] IduUILIS [BLICS “p Q-
L e 6°L 9°2 8°sl 9°2S . uey j0 ALrwejy °¢ \Nw
L1z €°9 L°Le 9°2% Abojouyda] pue 9|doag °g
v gl £°6 L €2 9°2s pPL4OM Duljaopm 4ng 1
4N S & £ Z L wnLndL44n)

sLooyds juediojded ui pasn m:*mw;o;m eLNOLAAN) YOI LYyM 03 JuUdIXJ

1. 378vl




$L00YydsS 3yl 3O jJLErYy 3Inoge uj

"warsAks ayz noybnoayl °§
S8SSe[D OM3 40 dUO uj -

© sasse|d pue

sfooyds ayy jo Ajraofew e uy °¢ ) LLe 3® 0N 1
91BDdG Juiod @Aty
| (sjuapnig pue sa3ayoea:l a0y
- €°S S°01L L 12 L €2 8°9¢ 9°¢ S913LALIOY pue s|eL4dIel) HILYW ~9¢
"0l A A § 6°8¢ L°€E¢ P8l £°9 22u9 2§ |eLd0S ul weabouad eqeil °GZ
| - —
€79 8°6l £°9¢ -8l A A Apn3s 30 9sanoj ¥y uey  “p!
|
- §°0L 2 ¢l 8°9¢ S 0L L°L¢ 6L sjtuf Aaojeaoqe’] 20uUldLdS (eLI0S €L ra
o=
| 9
¢ el 6°L 8°9¢ G 0l 9°L¢E uey jo Ajrwey -2/ Mw
¢ €l £°6 v°8l1 2 el G 6¢ S 0L Abolouydal pue ardoad 1L
G501 6°8¢ 6°8¢ v-8l S 01 9°¢ PL40M BuraoM ang -0/
"d°N S b £ 2 L wngndLsin)
9{ed§ JuLod oAl _
slooyds Jiayj ur pasn
gLNd144N) 3Y3 335 03 IYLY pLhop sjuedldtided ydiypy 03 JualXx3
2 31avil
J18VIIVAY Ad0D 1S38




BEST COPY AVAILABLE

It also should be noted that the N.R. (non response) column is drastically

reduced in the post as compared to the pre inventory. Similar decreases in the

N.R. columns are noted in all other tables in this report.

Section B through 0, questions 8-59. of the pre conference inventory
éorresponds to { is 1denti§a1 with) seéﬁions B through 0, questions 8-49, of
the post conference inventory. Two of eéch of these fourteen sections are
concerned with the development of the seven curricula. Of these two, one

section is concerned with the development of the curriculum and one is concerned
with basic assumptions or important features of the materials.

Statements 8, 9, 10 (Section B) were concerned with how the Man: A Course
Of Study (MACOS) curriculum was developed. Respondents were asked to reply on
a seven point scale from very inappropriate to very appropriate. These responses
are summarized in Table 3 for both pre and post conference administrations.
The keyed responses (desirable) are 7 for questien 8 and 1 for nuestions9 and
10. These keyed responses are in the first column of the left hand side of the
table. For statement 8, on the administration of the device at the beginning
of the conference, 2.6% responded “very inappropriate", no one responded
"inappropriate", 2.6% responded “moderately inappropriate", 10.5% responded
"appropriate", 23.7% responded "very appropriate", and 31.6% did not respond.
On the administration of the device at the end of the conference, 5.3% responded
"vely inappropriate", 47.4% responded "appropriate" and 39.5% responded "very
appropriate". 2.6% (the non-attendee) did not respond. Otner fiqures in the
table can be interpreted similarly for the other statements on the pre and post
responses. As can be seen from the data on the table, there was a greater
tendency on the part of the participants to agree with the experfs at the end
of the conference than there was at the beginning. This tendency is apparent

for all three items.
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BEST COPY AVAILABLE

Statements 11, 12, 13 (Section C) were concerned with the basic assumptions
of the MACOS curriculum, The results of the pfe-post administration are sum-
marized in Table 4. The same seven point scale was utilized. The experts
responded 7 to question 11 and 1 to'questions 1? and 13. On all three state-

- ments, the tgndenéy to agree with the experts to a greater deqree at the end

oY the conference than the beginning is apparent. For statement 11, at the pre-
administration, 52.6% of the participants marked it 6 or 7; at the post-admin- i
istration 86.9% of the participants marked it 6 or 7, For statement 12, the
agreement with the experts is 13.2% at the beqinnina and 57.9% at the end; for
statement 13, it is 31.6% at the pre and 79.0% at the post administration.

Statements 14, 15, 15 (Section D) were cuncerned with how Our Working World
was developed. Again, respondents were asked to reply on the same seven point
scale. The results for the pre and post admiqistration are summarized in Table
5. The expert answers were 1 for 14, 7 for 15 and 1 for 16. (Question 14 from
7.9% agreement to 18.5%;. question 16 from 7.9% to 15.8%.) There was a great
increase in agreement for question 15 (from 18.4% on the pre to 65.8% on the
post inventory). )

Questions 17, 18, 19 (Section E) are concerned with important features of
Our Working World. The experts keyed them as 7, 7, and ! respectively. The re-
sults of the administration of these items are summarized in Table 6. For
ftems 17 and 18 it is apparent that conference par%icipants agreed with the ex-
perts to a greater extent at the conc]ﬁsion of the conference than at the beain-
ning (from 13.2% to 89.2% on question 175 from 13.2% to 57.9% on question 18).
Question 19 shows some movement toward agreement with the experts (from 0 to
18.4%).

Questions 26, 21, 22 (Section F) are concerned with how People and Tech-

nology was developed. The experts keyed the answers as 7, 1, 7, respectively,

00098
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The result: of the administrations are summarized in Table 7. There is a clear
trend in questions 20 and 22 to move toward agreement with the experts by tue
end of the conference. As to question 21, no apparent trend is seen, aS responses
are scattered in all seven cateqories. f

Questions 23, 24,_25 \'Section G) are conce}ned with important features of
People and Téchnology. Tha experts rated these items as all 7';. The results
are summarized in 7able 8, The trend for participants to aaree with experts
to a greater extent following the conference than preceding the conference is
seen again in all items.

Question 26, 27, 28 (Section H) deals with htw the Family of Man curricu-
lum was developed. The pre-post responses'of the participants are summarized
in Table 9. The experts keyed the responses as 1, 7, and 7 respectively. For
questions 27 and 28, there is a noticeable trend for participants to agree with
the experts at the post-administration. As to question 26, there is slight
movement toward agreement with the experts. .

Question 29, 30, 31 (Section I) asked the respondents to rate statements
as to how accurately they describe the important feétures of the Family of Man
Curriculum. The ratings of the conference participants are summarized in Tablé
10. The experts rated these items as 7, 1-2, 7 respectively. The trend to
agree with the experts, following the conference, is especially apparent for
items 29 and 31. At the beginnina of the conference, the ayreement was 29%,
and at the end it was 86.9% for question 29. For question 31, it moved from
23.7% to 89.5% agreement. There is no apparent trend for question 30, as re-
sponses are scattered in all seven cateqories.

Questions 32, 33, 34 (Section J) were concerned with how the Social Science
kaboratory Units were developed. The pre-post responses of the participants
are summarized in Table 11, The expert responses on these three items were 1,

7, and 7 respectively. There was some movement toward agreement with the

00102
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experts for question 32 (from 10.5% to 42.2%). For question 33, there is areater

movement toward agreement with the experts (from 13.2% to 65.8%). As to question

34, there was only a slight frend toward agreément with the experts (from 7.9%
to 39.5%). .

Questions 35, 36, 37 (Section K) were concerned with statements about the
important features of the Social Science Laboritory Units. The pre-bost respon-
ses of participants are summarized in Table 12. The expert responses for these
items were 7, 7, and 1 respectively. The greatest trend in agreement with the
experts is found in questions 35 and 36. There is no apparent trend for ques-
tion 37, as responses are scattered in all seven categories. |

Questions 38, 39, 40 {Section L) deals with how the Taba Program in Social
Science was developed. The results for the pre and post administration of
the inventories are summarized in Table 13. The experts keyed the responses
as 7, 7, and 1 respectively. For items 38 and 40, there is some movement to-
ward agreemeni with the experts. (From 2.6% to 42.1% on item 38; from 18.4%
to 59.5% on item 40.) For item 39, it is apparent that conference partici-
pants agree with experts to a much greater extent at the conclusion of the con-
ferenc2 than at the beginning (from 28.9% to 94.8%).

Question 41, 42, 43 (Section M) are concerned with important features
of the Taba Program in Socail Science. These results are summarized in Table
14, A1l three items are keyed by the experts as category 7. The tendency to
agree with the experts to a areater extent following the conference then at the
beginning is readily apparent for all three items.

Questions 44, 45, 46 (Section N) deals with how Materials and Activities
for Teachers and Children (MATCH) were developad. The pre-post responses of

paticipants are summarized in Table 15, The experts keyed the items as 7, 1,

and 7 pespectively., There was definite movement toward aqreement with the ex-

perts on items 44 and 46 (from 22.3% to 71.1% on item 44, and from 26.3% to 92.1%
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BEST COPY AVAILABLE . 24

on item 46). .There was virtually no movement toward agreement with the ex-

'perts on question 45,

Questions 47, 48 49 (Section G) are concerned with important features
of the MATCH curriculum. The results of the administrations of these items are
summarized in Table 16. Experts keyed them as 7, 7, and 1 respectively. All
three items show a clear and definite trend toward agreement with the experts
at the conclusion of the conference.

Section P, questions 50, 51, and 52 asks the participants to what extent
thy are familiar with three curriculum materiais analysis systems. Familiarity
with these systems was one objective of the conference. "These results are
summarized in Table 17,

It is clear that on all three suales areater familiarity is expressed at
the conclusion of the conference than at the beginning. 55.7% were unfamiliar
with the Social Studies Consortium Curriculum Analysis System on the pre inven-
tory, vhile 86.9% were familiar with it on the post inventory. 68.4% were un-
familiar with the Michaelis Curriculum Analysis System at the beginning of the
conference, while 68.4% were familiar at the end. 71.5% of the participants |
were unfamiliar with the Indiana Council System on the pre inventory, while 84.1%
were familiar with it on %he post inventory, Furthermore, it is interesting
to note greater chanae in familiarity with the Social Studies Consortium Cur-
riculum Amalysis cystem and the Indiana Council for the Social Studies Modifi-
cation of the Social Studies Consortium Curriculum Analysis System than with
the Michaelis Curriculum Materials Analysis System.

Section Q, questions 53 through 53, asked the participants the extent to
which selected cateqories were 1ikely to be major categories in a curriculum
materfals analysis system. The pre-post responses of the participants

are summarized on Table 18, The responses of the expert judges are given in

the furthest 1eft hand colunn of the table, With the exception of itews 53 and
[R\(Z

Aruitoxt provided by Eic:

00113




e —

N\
(T9}
2 -
: *9J2uasqe auo .
Euijudsaadal %9°¢ JUBISUOD © SL A3y - - . . . ?3etadoadde fu3p. "4
cymn(od *Y'N 9y ul Aiojudaul 3sod ug °Z . : 3jetadoaddy - °9
. I ?jeLadoadde A|cjeadpey S
fjuLes - . S outejaadupy °y
132un Hulssaadxa (e300} 403 ¢ uwnioo pue . : o3etadoaddeul Agd23edaspoly “¢€
un{od Y N SuLqwod ‘Aaojudaul dad ug -t . ajetadoaddeuy 2 ;
asuodsaa uou = °*Yy°MN ?jetadoaddeulr La3p °f .
: Koy : 3| eOS JULOJ UJA3S
£°¢ €'s| 9z | €5 | 682 | 9-2z5| ¥%°d
-S3U3pnN3s 3yl J40j *Iduea
{pe uL €3no pajyaom 3ae sua|qoud L
6°8¢ : £°S b LY 6°L S0l 44 | 03 suorjnjos eyl ui paziseyd
: ) -Wd SL Yyodeouadde aaL3dnpop 38yl “6d
. = . . -_ .5 . ‘wd3sAs buruaedl
€ m. 9°¢s ¢°ve €°S . 9°¢ | , PMDuz; POULRIUOD-413S AaruL|dLISLP ~5-
-433UL Ue JU3SD4dIA YOI LYM °3D3 =
- ¢sapLnhy s,4dyded] °szjooq dud l Q)
€9z | 2-°eL} s-olf 972 | L2 9°2 | 9-2 aagq |42384 ‘ssweb csauniond *suwpty - 3
. csdiLajsm]ly €eLieaa :buruiel
-u0d saxoq jo pasodwod si 31 -8
9°2 v°89 1°€2l €°g ) umoa.mcommzpucou fuiwaoj pue “sdiys
-uorje|d4 buraradaad “buruos 1
-394 IALIONPIPp pue JALIDdNpUL
. or . . gy . . cuoLjewuaoyj sLsayzoddy -Jo poyl * .
L°€2 ¢°tl G°0L} €°§ Lyt 9°¢ o4 d -aw Aainbui ayj soziseyduwd 11 /¥
_ |
Utk L 92 S b € [ L ‘-m . .nuszmumuw 13asuy
9{e2G JULO4 UDAIS . . B ) |

HO1YW 40 Saanjesl juejsodu]
9l 378Vl S L .

T
-
.

-




6

aleds JuL0d L4

wa3i1sig

N
Jeplrwey Aaap °§
g Jeijtued P
| urejadaduf ¢
W Jeppiwejug  °g
| dejrwejun Aadp
| S|e>S 3uL0d 2AL4
: t
) walsSAS
9°¢ ¥ °6¢ L by 9le 6°L 9°¢ 1s0d sisAleuy wn|ndlJddn) wnilaos
. -u0j sSaLpn3is (etdo0s ayy 3o
uo3ed 14 Lpoj S3:pNIS jBLI
6°L 9°¢ ¥°8l v°8l 9°¢s adad -0S. 943 403 [LOun0) eURLPUT ¢S
9°2 85l 9°25 8°sl 50l 9°2 1504
. w33 sAg sisAjeuy siel mu
£°S 9°¢ 9°¢ L°¢é 8°6Gl 9°2S dugd | -4@3Ied wnindiaany stlaeydy °1LS mw
O
g ¢ 8°Gl L° 1L 9°¢ €°S 9°¢ 1504
\ swaj3sAS sisA|euy wnjindiiand
. WNn1340SU0) SIALPNIS LeLdos °0S
6°L g8°Sl L ¢¢ 6°8l 8°9¢ add .
4N G t € y/ L.

swd3sAS SiSALeuUy S|eL4djey WALNDLAAN] YI LM

L1 38V —

A3paeplueg




uiezaasntp

°€
™~
o~ Aijuanbasjur ALa3dp -G Aijuandbaay -2
Al3uanbaajuy ‘¢ Ljuanbauay Aaap °{
. dled>s 3ui0d dA:d
9°¢ €°S L° €2 8°9¢t 9°LE 31s0d
— — N _ S3u3pnls 403 sIsdAL  °8S 5
€°S €°§ ¢ el S e L°Le 8°6G1l 94d
9°¢ £°§ €°§ 9°¢ v-8l 8°69 31sod
_ _ saibajeays bupyoed) -°/§
9°¢ 9°¢ y°8l 6°8¢ VLY 9dd c
£€°S £°S €°G 6°L 6°8¢ VLY 31s04
) _ La03y)] Buruaeal °9g
6°L 9°2 L EC 9° It ¢ ve 944 e
. MMW
9°2 9°¢ L°E 8°6l 9°LE L°E2 31sod -~
$350)  °§§ 0
N LN
6°L 8-Sl 6°8¢ £°92 L°LL a4d
9°¢ 6°L €°81 L°LL 3504
pam—— T . SaA3d3fqo °vs§
9°2 8°6l _.w.m— 8°99 944 . l
£°9 £°S 9°¢ 8°6l L LL 3sod
—_— _— aleuorley °€§ l
9°2 v 8L e Ve L vy 944 .
"4°R S R € ¢ t Ka0633e) Jamsuy
d|ledg JuLod 9AL4 , L A3
wa3sAs sjsAleuy S|Le}A3IR| WNRLNILAAN] € U}
TISVIIVAY AdOD 1S38 papn|ou] ag o)1 A3y} a4y saiuao0baje) aofey PpaId3LIS _YIFYM 03 Judlxj

g8l 318Vl




28

54, there is a pre to post trend to agree that rationale and ohjectives are
very frequently a major category in a curriculum materials analysis system.
On the other major categories, fewer people became "uncertain" but no clear
trend was apparent. .

Section R, questions 59 through 64, asked participants to what extent
they were familiar with certain data sources for social studies education.
The results are summarized in Table 19, A distinct upward trend (in the direction
of greater familiarity) is notices in all but one item. The review of social

studies projects in Social Education (item 59),was unfamiliar to 55.2% of the

participants on the pre-inventory, while it was familiar to 84.3% on the post
inventory. The Data Book (item 60) was unfamiliar to 44.8% of the participants
at the beainning of the conference, while it wés familiar to 86.9% af the end
of the conference. 44.7% were unfaﬁiliar with ERIC/CHESS (item 61) on the pre
inventory, while 84.2% were familiar with it on the post inventory. The Social
Studies Educational Consortium (item 63) was unfamiliar to 50% of the partici-
pants at the beainning of the conference, while it was familiar to 86.9% at
the end of the conference. 63.2% of the participants were unfamiliar with the
Social Studies Curriculum Guide]ines.of NCSS (item 64) on the pre inventory,
while 84.2% were familiar with it on the post inventory. The only item (62)

that did not show a maiied upward trend was the Handbook gj_Research in Teachina.

(60.5% were unfamiliar with it at the pre inventory, vhile only 42.1% were famil-
~{ar with it on the post inventory.)

Section S, questions 65 through €9 asked the participants how accurately
each of the five statements described the "new" social studies curricula. The
intent of this section was to determine whether participants would 1éarn the

“underlying philosophy or rationale of the new social studies curricula. The
results are summarized in Table 20. The experts rasponded 7, 2, 2, 1, and 6

respectively. Only item G5 shows a trend toward expert agreement. For items

ERIC |
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66, 67, 68 the responses are scattered in all columns, more often in the "wrong”

direction than the "right". Item 69 has a very slight trend toward expert agree-

ment. |
The post conference inventory contained nipe statements with regard to

the participants over all reaction to the workshop (Section U, question 77 through

‘85). The response to these quastions are summarized in Tablg 21,

The first four items (77-80) asked the amount of new information gained
relative to new social science curricula, needs assessment,curricula materials
aha]ysis, and implementation practice and procedure. The five point scale range
from minimal to considerable. The response on the firét three items was very

positive (over 70% in columns 4 and 5). The fourth item response was average to

above averaage.

Item 81 asked the extent to wh}ch the participant wouid probably use the
information gained at the conference. Responses were very positive, as 92.1%
checked columns 4 and 5, with 50% in column 5,

Item 82 was concerned with the extent to whiéh the new social science
curricula would be used in the schools with which the participants are 4ss0Ci-
ated. 81.6% checked the above average columns 4 and 5. '

Item 83 asked about the professional importance of the workshop to the
participants. 92.1% cl.ecked columns 4 and 5, the above average responses, with
73.7% in column 5. One can conclude that the participants whought the workshop was
professionally important. ”

1tem 84 asked participants to indicate the extent to which the workshop
prepared them to make curricula decisions. 78.9% responded in the above average

columns, 4 and 5. A logical conclusion is that the workshop waS perceived

as above average by a large majority in terms of preparing them to make curric-

ula decisions.

Item 85 asked them to compare the workshop to others they had attended.

84.2% responded in column 4 and 5, "stimulating”. The responses to these nine
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overall evaluative statements about the workshop were very positive.

SUMMARY OF RESULTS

-

This section will present a summary of the results of the pre-pust in-
ventories in four areas: (1) knowiedge of the seven curricula, (2) information

sources in the social science, {2) curricula analysis. and (4) aSsessmeht of

“the conference.

Tables 3-16, which present data on the seven curricula, report results on
two sets of three questions for each of the curricula that was presented. In
all, 42 separate items were inucntoried on both a pre and post basis. A re-
yiew of the tabulations on-the pre 1nventory 1ﬁd1cates participants were gener-
ally not knowledgeable about the proarams to be discussed. Except for IMACOS,
on which approXimately 50% of participants expressed uncertainty or no response,
the data on -the other six currictiashows 70% or more in the unfamiliar, uncer-
tain or no response categories. From this data, it can be concluded that the
audience was, with the exception MACOS, quite unfamiliar with the curricula

materials to be presented.

The results of the post inventory, using the same questions, show that on
26 of the 42 items on the seven curricula, 61.9% responded 70% or more in the
cell or the adjacent cell to the keyed response. On 12 of the items, or 23.5%,
clustering at the criteria (70% or more) is not noted. Only 9.5% of the 42
_ items represent a grouping about an incorrect response, as judged by the ex-

perts.

This data indicates a change in the group from a basic response of unfamil-
iar, uncertain, o~ n¢ wesponse in the pre inventory (70% for most responses)

to a post inventory response pattern where 61.9% of the items represent a con-

©
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centrated clustering about the keyed response.

A strong data base is required in the curricula decision making process.
A block of time in the conference was directed to this aspect of conference
design. The results of the pre invertory on that section are reported in
Table 19, An inspection of the tabulations indicate that approximately 75% of
the participants responded very unfamiliar, unfamiliar, or uncertain to four
key items in the section (P). These four are: SSEC Data Book, Social Studies
Educational Consortium, ERIC/CHESS, and two issues of Social Education. In

sfudyieg the post data, all four of these information sources were listed in

the familiar or very familiar categories by 85% or more of the conference pae-
ticipants. This shitt indicates that the materials or agencies in questions

were utilized by participants. A rich supply of the materials was on hand during
the conference and the requirement to intensively study and report on one cur-
riculum must have forced the audience to experience the materials. Since 85%
plug of all participants responded familiar or very familiar, it can be con-
cluded that materials were introduced and utilized. Thus, this conference

goal seems to have been achieved.

Another conference aim was to develop familiarity with curricula materials
analysis systems as a tool in the process of curricula decision making. Perhaps
the outstanding example in the area of social studies is the CMAS (Curriculum
Materials Analysis System) materials developed by the Social Studies Education
Consortium, Conference participants were also introduced to four other Sys-
tems, including the Cooperative Review Survey developed by the State Education
Department of New York, which wa: brought in by a participant. Using the CMAS
as an indicator, participants aenerally reported unfamiliarity with the analysis
materiais, as over 75% of them chose to mark very unfamiliar, unfamiliar, or

uncertain on the pre inventory device. However, on the post inventory, 86.9%
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of conference participants responded familiar or very familiar with this par-
ticular tool. A review of the currigula analysis reports completed by eaéh
participant on a curriculum, whichlare on file in the director's office, is
further, evidence of the implementation of this ptase of the conference. This

data seems to support the fact that the conference achieved this pre set qoal.

Table 21 presents a tabulation of participants' overall reactions to the
conference. A quick review indicated that the left hand side of the table, which
represents unfavorable reactiops, is blank or has very low percentages. An
insoection of column 5, which is the most favorable, shows that item 80, re-
lated to implementation practice, was giver the poorest 1atina. On item33, which
asked, "In terms of professional importance to.me, this workshop was,..", 73.7%
of the partiéipants responded in the most important cateaory - the highest pos-

sible ratirg.

If ranking of participants in the two highest cells are combined, then 75%.
or more of participants judged the conference to be_effective in disseminating
information on the "new" social studies, implementation, probability of use of‘
the curriculum, curricula decision making, and comparing this workshop to others.
Participants' reactions were in the average cateaories for items related to needs

ascessment and impleme: tations practices and prdcedures.

In general, however, participants rated the conference 90% effective in
terms ov importance to the and related to other workshops they had attended.
These data seem to confirm that the conference achieved its stated goals and was

well received by participants.




